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ABSTRACT 

Project MEAL (Model for Employment and Adult Living) 
provides a program for post-high-school preparation of unemployed 
learning-disabled young adults. Its strategies and interventions can 
be adopted for use with learning-disabled individuals still in school 
and with individuals having other handicapping conditions. The 
program *s target population is handicapped persons who are exiting or 
have recently exited from secondary schools and are unprepared for 
competitive employment or independent living. The prograun provides a 
comprehensive model of training and support services which link 
members of the target population- wO available community 
training/education programs and services. Project MEAL strategies 
call for creation of a service delivery model that includes: linkages 
between local education agencies and providers of services for 
learning-disabled adults; provision of educational and vocational 
career assessment; assistance for clients in developing job readiness 
skills, specific job skills, and independent living skills; and job 
placement services. Described in this final report and replication 
manual are Project MEAL'S referral and intake procedures; assessment 
procedures; curriculum and instructional program; development of 
Ir-^.ividualized Education, Training, and Employment Plans; tutoring 
services; financial planning; job development; job tracking; problems 
encountered while conducting the project; the case management system; 
and an evaluation of the project's effectiveness. (JDD) 
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Chapter 1 



Transitiont A Major Problem 
For Learning Disabled Adults 



More than one-half of the graduates of the nation's high 
school programs for the learning disabled fail to make a success- 
ful transition from school to employment (Will, 1984). Each 
year these Jobless individuals Join the 67% of all handicapped 
Americans between ages 16 and 65 who are unemployed (Rusch and 
Phelps, 1987). Will cited figures in 1984 from the 1979 census 
that indicated 50 to 80 percent of the working age handicapped 
adults are Jobless. A 1983 U. S. Commission on Civil Rights 
paper and a 198 2 U. S. Census document report that up to 80 
percent of the* working age adults identified as disabled were 
Jobless (Will, 1984). The percentage becomes even more devastat- 
ing when the Jobless rates of handicapped youths between 14 
and 21 are examined. Rusch and Phelps reported in 1986 that 
67 percent ox those within this age range are unemployed. Unem- 
ployment, low wages, and low Job satisfaction are persisting 
problems for members of this group (Meehan and Hodell, 1986). 

Handicapped adults who are unemployed after leaving high 
school become consumers of public resources rather than contribu- 
tors. Depending on the severity of the disability, the annual 
costs bortie by taxpayers for sheltered workshops, adult day 
care services, and income transfer programs that support the 
unemployed can run as high as ^12 ,000 per person annually (Phelps, 
Blanchard, Larkin and Cobb, 1982; Walls, Zavlocki and Dowler, 
1986). The economic benefits of placing and supporting these 
individuals in competitive employment include a larger tax base, 
greater productivity capacity for the nation, and significant 
reduction in social costs (Copa, 1984, Rusch, 1986; Wehman, 
Hill, Goodall, Cleveland, Brooke and Pentecost, 1982). Will 
reported in 1984 that a White House Study Group has estimated 
8 percent of' the gross national product goes to support depen-' 
dency . 

The transition of handicapped youth from school to work 
and other facets of community living has become a critical concern 
for parents, professionals, and policy makers (Johnson, Bruninks 
and Thurlow, 1987). These concerns are reflected in the Education 
for Handicapped Children Amendments of 1983, which focus specific 
attention on the need to improve the scope and quality of transi- 
tion services and service planning efforts. 

The available evidence and collective experiences of families 
and practitioners suggest that current transition efforts are 
far from optimal (Johnson, Bruninks and Thurlow, 1987). Edgar 
indicated in 1987 that the secondary curriculum for special 



education students appears to have very little, if any impact 
on their eventual adjustment to community life* With few excep-* 
tions, schools have failed to effectively prepare the learning 
disabled for the transition from school to employment* 

The Link Between Learning Disabilities and Juvenile Delinquency 

A study of the relationship between learning disabilities 
and Juvenile delinquency was conducted by the Association for 
Children with Learning Disabili ties-^Reoearch and Development 
(ACLD-tE^D) Project • The following results were reported in 
1982 at the conclusion of this study which was funded by the 
National Institute of Juvenile Justice and Delinquency Prevention 
(Crawford, 1982) • 

1. The evidence for the existence of a relationship between 
learning disabilities and self-*repor ted delinquency 
was statistically significant, 

2. LD adolescents reported a significantly higher frequency 
of violent acts, 

LD WAS strongly related to- official delinquency . 
The pro bability of being officially delinquent (on 
a national measure) was 2 every 100 LP ado lescent 

Pftlca compared to 4^ of every 100 non-LD adolescent 
Pales , The chances of being adjudicated delinquent 
were 220% greater for LD adolescents than for their 
non-LD pee rs • 

4» The chance that a learning disabled and a Juvenile 
delinquent adolescent would be taken into custody 
was the same, 

5» The 32X incidence of learning disabilities in the 
adjudicated group indicates that a substantial propor- 
tion of the officially delinquent group is also handi-* 
capped with LD, 

6» The great er del inquency of LD youths could not be 
attributed to soc io«>demographic characteristics or 
a tendency to disclose socially disapproved behaviors , 

7. The data ind icated tha t LD contributed to increases 
of delinquent behavior both directly and indirectly 
through school failure , 

8. LD Juveniles had higher possibilities of arrest and 
adjudication than those without LD , 

9. There was no difference in the rate of incarceration 
among ad J ud icated LD and non-*LD adolescents. ' ^ 
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10, As non-delinquent boy« advance through their teens, 
those with LP experience greater Increases In delinquent 
activities than those who are not LP > 

These data Indicate that LP youths are a "high risk" group 
that Is In greater need of services than their non-LP counter- 
parts. While only a relatively small proportion of the adolescent 
population Is affected by LP. LP appears to be one of the Impor-* 
tant causes of delinquency. 

A second Investigation of the relationship between learning 
disabilities and Juvenile delinquency and the effectiveness 
of the ACLP-R«tP remediation program was conducted by the Hatlonal 
Center for Sfcate Courts (NCSC) • This program provided supple- 
mental remedial Instruction to adjudicated learning disabled 
delinquents who were either attending high school or high school 
age« The following findings were reported following this study 
(Punlvant, 1982). 

!• There was a significant improvement in academic perfor- 
mance with 55 to 65 hours of remedial instruction 
during one school year* 

2, There was a drft^matic decrease in delinquency with 
at least 40-50 hours of instruction. The instruction 
was found to be significantly effective in preventing 
or controlling future delinquency • 

3, A major factor in preventing delinquency was not aca- 
demic skill improvement but seemed to be due to the 
nature of the relationship between ado le scents and 
th e LP specie lis ts • 

4, The model of instruction did significantly improve 
LP/JP adolescent's academic performance with reduced 
delinquent activity. It did not substantially change 
s choo 1 attitudes • 

Unfortunately widespread failure to identify learning disa- 
bilities among adolescents and the lack of widespread provision 
of the remediation program used in this study with the intensity 
needed to make a difference continues to result In the exit 
of large numbers of LP adolescents from our high schools who 
are not able to make a successful transition to employment, 
Faas (1987) reported that 227. of the chronically unemployed 
LP adults in his study of transition problems were not identified 
until after exiting high school. 
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The Project MEAL Model 



The Project MEAL model described in the following chapters 
provides an effective program for the post high school preparation 
of the unemployed learning disabled young adult population for 
sustained employment. It also provides many strategies and 
interventions that can be adopted and used effectively in the 
public schools with members of the learning disabled population. 
These procedures are also well suited for use with those who 
have other handicapping conditions or who are members of other 
"at risk" populations. 
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Chapter 2 



The Project MEAL Hodel 

(Model for Employment and Adult Living) 

Project MEAL developed and field tested a model program 
which, with the assistance of a wide spectrum of cooperating 
agencies, and effectively transitioned unemployed learning dis- 
abled adults who had recently exited from school. This model 
provides a comprehensive program of training and support services 
which link certain handicapped persons who leave the secondary 
schools unprepared for competitive employment or Independent 
living to available community training/education programs and 
services. This chapter Includes an overview of the Project 
MEAL Model and a brief Introduction to each of Its components. 
These components are discussed In greater depth In the chapters 
which follow. 

Project Goal 

The primary goa 1 of Project MEAL was to develop a model 
which effectively facilitates the successful transition for 
learning disabled adolescents and young adults from school to 
sustained employment In ^obs which are commensurate with their 
capabilities. 

Project Strategies 

Development of Project MEAL s tra tegles called for creation 
of a service delivery model that Includes: 

1. Linkages between local education agencies and providers 
of services for learning disabled adults. 

2. Provision of educational and vocatlonaJ career assess- 
ment. 

3. Development of an Individualized Education Training 
and Employment Plan (lETEP) for each client served. 

4. Development and provision of an Instructional sequence 
that asslats project clients In developing: 

a. Job readiness skills^ 

b. Specific Job skills and competencies, 
g. Independent living skills. 

5. Improvement of functional academic levels. 
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6. Development of job and transportation banks • 



7. Provision of job placement and on-the-job tracking. 
8 • Ongo Ing eva lua tlon and Improvment of the model • 
Target Population 

The target population served by Project MEAL Included exiting 
or recently exited high school students who had been Identified 
by a certified psychologist as learning disabled; who were eligi- 
ble for vocational rehabilitation services due to the nature 
of their handicap; and who did not possess the knowledge, abili- 
ties, attitudes and/or skills needed for gainful employment 
and Independent adult life. 

Project MEAL Dimensions 

The life skills training approach used In the Project MEAL 
service delivery model Includes the following four dimensions : 

1. Receiving referrals from cooperating agencies and 
parents and conducting screening and preliminary assess- 
ment to determlctf client needs and eligibility for 
the program, « 

2. Enrollment In an eight week core training program 
that provides preparation for Independent living, 
job readiness skills, academic tutoring (when needed), 
and Initial job placement and work experience. 

3. Comprehensive vocational assessment fol lowed by tech- 
nical Instruction and job specific skills designed 
to Increase the cllent*s level of competence and employ- 
ability. 

4. Job placement commensurate with capabilities, with 
ongoing support services In the form of job tracking, 
and assistance In upgrading their job levels and living 
independently . 

Llnkag e Deve lopment 

Development of 1 in kages was an Important part of Project 
meal's activities. Formal linkages were developed between the 
R&D Training Institutes, Inc., and the Maricopa Skill Center, 
/a division of Rio Salado Community College, the Arizona State 
Division of Vocational Rehabilitation, and Southwest Business 
Industry and Rehabilitation Association (SWBIRA) . Development 
of linkages with representatives of secondary school training 
programs for learning disabled adolescents was also an important 
project component. 



Linkage development emphasised facilitation of maximum 
communication between agencies that provide services' for learning 
disabled adolescents and young adults. These linkage activities 
focused upon development of the relationships, understandings, 
and sense of cooperation that are needed to provide a continuum 
of services and Insure a smooth transition from high school 
to post-school employment* 

Screening and In take 

Each prospective Project MEAL client was Interviewed and 
screened by the program director prior to admission. This pro- 
"cedure Included a review of the Individual's educational and 
employment history and psychological and medical reports. Commun- 
ication with the Division of Vocational Rehabilitation Counselor 
or a representative of the referring agency was a key part of 
this program component. Other factors that are reviewed at 
this time Include the propsectlve cllent*s legal history, age, 
and motivation. Financial respons Ibl 1 ty (DVR, Pell Grants, 
SSI, JTPA, parents, etc.) Is reviewed and established at the 
time of Intake. Housing arrangements and the need for spec's! 
provisions such as medication and counseling are also reviewed 
at this time. A key factor In determining a cllent*s eligibility 
for admission to the program Is determination that the person 
being considered for admi^^sslon to the program Is motivated or 
can be motivated to make an effort to develop the skills, atti- 
tudes and habits needed to become employable. 

Assessment Team Review and Evaluation 

Each applicant for admission to the program was reviewed 
by the Project Assessment Team when possible. This review In- 
cluded an In-depth examination of prospective client's psychiatric 
history, vocational history, educational history and psychoeduca- 
tlonal test data. The Assessment Team played a key role In 
determining applicant elislblllty for admission to the program. 
The Assessment Team also Identified areas In which additional 
assessment was needed. Members of the Assesjsment Team performed 
these evaluations or asked the agency making the referral to 
supply this data prior to the determination of eligibility. 

Development of an lETEP 

An Individualized Education^ Training and Employment Plan 
(lETEP) was developed for each project MEAL client. Development 
of a client's lETEP begins with a review of his or her present 
performance levels. Included Is an examination of the cllent*s 
employment history and vocational status, academic skills 
(strengths and weaknesses), persona 1 1 ty /s oc la I adjustments 
(strengths and problems or vulnerable areas), modality/learning 
style preference (strengths and weaknesses), life skllla/work- 
related behaviors and attitudes (strengths and areas needing 
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attention), vocational Interests and dislikes, vocational skills 
and limitations, and other factors that need to be considered. 

A listing of program recommendations that describes the 
client's need for additional evaluation, support services (psycho- 
therapy, physical therapy, special transportation, etc.) and 
modifications which are needed In Instructional materials, proce- 
dures and supervision is Included In each lETEP. 

Also Included In each lETEP Is a listing of short and long- 
range program goals and a designation of who Is responsible 
for each project component. 

Core Training Program 

Each client admitted to Project HEAL was enrolled In an 
eight week core training program . This 240 hour program concen- 
trated upon four areas of skill, development. 

Area 1. Grooming and Attire - ProJ ec t clients receive 
Instruction and practice In hair styling, skin care, makeup, 
body care and physical fitness as part of the activities Included 
In this area. They engage In purchasing and maintaining a ward- 
robe on a limited budget. 

Area 2. Personal and Social Development - Group role playing 
activities designed to promote the ability to express and receive 
criticisms, share feelings, and engage in other Interpersonal 
communications in the workplace are emphasized in this area. 
Clients are trained to be accountable for their lives, and re- 
sponsible for positive/negative results that are a consequence 
of^ their actions. Clients are placed in structured leadership 
roles where they are responsible for others* performances as 
well as their own to further reinforce accetable/approprla te 
behavior from a management perspective. This Includes how to 
work together as they plan meals, class assignments, housekeeping 
and group activities. 

Area > 3 . F inane la 1 P lanning /Trans porta tion - Ins true t ion 
designed to assist clients with the development of skills in 
financial planning, budgeting, checking and savings accounts, 
reading telephone and utility bills. Obtaining credit and prob- 
lems associated with installment buying are examined. Clients 
are taught how to read bus schedules and secure suitable transport- 
t ati on to work • 

Area 4 . Prac ti ca 1 Law - Instruction in this area as sis t 
clients in developing their legal rights and responsibilities. 
Contracts, warranties, rights and duties of landlords and tenants, 
categories of crimes, selective service laws, need for proper 
receipts and records, and proceditres used to collect bad debts 
are discussed. 
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Area 5. Independent Living - Instruction In this area 
to assist the clients In develop ing skills *n home management. 
Lidded 1. the- planning, purchasing and preparation of jppro- 
priute meals. time management, living with others, and finding 
Appropriate housing. The Independent living component of/^J"^ 
MEAL Is an ongoing part of the program that Involves systematic 
cUent foUow-up for a' four to six month period following comple- 
tlon of the core training program. 

Area 6. Job Tr aining and Placement - Instruction 1° /his 
area emphasizes the develoJmenL ol Jub.Lelated skills. Clients 
III taught how to organize their resume. Into an understandable 
"ory thlch they can easily relate to others. Videotaped practice 
In?«v?ewr are conducted to provide the clients with experience 
i^d con^ deice In situation, which simulate ones that they must 
iVce while securing and maintaining a Job. Clients are provided 
wtth emnloyment Job training that shows them exactly what Is 
:xpect:d on'the J oi . Finally, each client Is P •'^'to V.uro tJft 
level Job with the support of regular tracking to Insure that 
the client's Job status remains steady. 

Vocational Evaluation 

Each Project MEAL cll-ent received a complete comprehensive 
vnc. .tlonal evaluation at the Maricopa Skill Center. This evalua- 
tlon examined the client's vocational interests. •Ptjtudes. 
.„d potential. in a variety of are. . and makes recommendations 
regarding the client's need for furth - training. 

Residential Option 

R&D Training Institutes operate a 44 unit apartment complex 
which was llei to provide a residential living option for Project 
IekI client'. This option makes it possible for Project client, 
to oractlce the independent living .kill, that are needed to 
function .ucce.^fully 'without continuing to be dependent upon 
their parent. or other family member.. It provide. clj"t. 
iiti an opportunity to apply content of the l°^«P"J«"\^^^i"« 
instruction on a daily ba.i.. Client, are taught how to .hop 
ior "eir own food, prepare their own meal., do their own laundry, 
a^d Select and iare for their own wardrobe.. Thi. option al.o 
provide. client. with experience in practicing human 
Skills required for .ucce..ful living with one or more other 
young adult.. 

Tutorial A ssistance 

Tutorial services were provided for Project "EAL participants 
on an as-needed basis. Specific remediation was designed and 
iJovlded for individuals who were functioning at a level which 
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might impede their ability to make a successful transition from 
school to independent living and optimal employment. 

Ini t ia 1 Job P lac em en t 

Each Project MEAL client was placed on a Job as soon as 
his or her performance in the core training program indicated 
sufficient readiness* These entry-level placements provide 
an important opportunity for clients to practice skills that 
are being taught in Project classrooms* Initial placements 
included jobs in fast-food service, custodial services, nursing 
homes , the hotel -resort indus try , a ir po rt sec ur ity s er vices i 
and airlines food preparation kitchens. 

Financial Planning 

The income received by clients during their initial job 
placement provided them with funds that in turn became the subject 
of financi al plaun ing a ss is tance , whi ch wa s ava ilable for each 
client. This assistance included classroom instruction in budget- 
ing, clothing selection, food selection and purchasing, savings, 
etc. Each participating client met with the financial planning 
instructor on a weekly basis to review his or her budget and 
plan for the following week. A number of clients established 
savings accounts and were^ able to make significant progress 
in moving toward financial independence. 

Job Development ^ 

Development of a listing of possible jobs begins for the 
clients as soon as they enter the core training program. Develop- 
ment of this plan involves researching and making contacts with 
a variety of employers who might have Jobs that match the indivi- 
dual client*'s interests and aptitudes. 

Voca tiona 1 Training 

Each Project MEAL client was considered to be a candidate 
for job specific skill training at the Maricopa Skill Training 
Center. This center, a division of Rio Salado Community College, 
offers the following job ski 11 training programs t 

A* Autobodyrepairandpaint(24weeks) 

B* Business/office specialized skills (26 weeks) 

C. Communications installer technician, electronic trades 
(12 to 16 weeks) 

D. Cashier sales (15 weeks) 

E. Electronics fabrication/wire harness assembly (15 
weeks ) 

F. Food preparation and service (26 weeks ) 

G. Health occupations (12 to 40 weeks) 

H. Home opera t ions management educa tion (12 to 16 weeks ) 
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1. Machine trades precision sheet metal (16 weeks) 

J, Heat cutting (26 weeks) 

K* Mechanical maintenance (6-12 weeks) 

L. Welding (26 weeks) 

A member of the Project MEAL staff spent part of several 
days each week with clients who were receiving training at the 
Maricopa Skill Center. This time was devoted to monitoring 
the progress of the clients who were enrolled in the vocational 
training component. Clients who were not eligible for placement 
at the Maricopa Skill Center were provided with other appropriate 
training experiences^ such as on-the-job training (OJT). 

Long-Range Job Placement 

Each Project participant's job placement was formally re- 
viewed following completion of the core trai4iing program, and 
again after completion of vocational skill training. This review 
focused on the possibility of upgrading the client's job placement 
so that it would be commensurate with his or her advancing exper- 
ience and level of preparation. 

Job Tracking and Follow Up 

Regular contact with fhe employers of Project MEAL clients 
was an important part of the mode. Information gathered during 
these contacts make is possible to make adjustments in the in- 
structional program and to provide immediate job counseling 
that helps facilitate the clients' continued employment and 
periodic upgrades in their employment. 

Each of the Praject MEAL components and the effectiveness 
of the model are discussed in the chapters which follow. This 
discussion is offered as an aid to those who may want to replicate 
this model or portions of it. 

Participant Progress Through Project 

The movement of a client through Project MEAL is shown 
on the Participant Progress Chart which appears on the following 
page. This chart serves as a tool which n.^n be used to quickly 
determine the point in the program ths client has reached and 
the services that are currently needed or vhich will soon be 
needed • 
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PARTICIPANT PROGRESS CHART 
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Chapter 3 



Referral and Intake 

Inquiries and referrals for possible admission to Project 
HEAL came from a variety of cooperating agencies and individuals. 
The first contact with R&D Training Institutes personnel was 
usually in the form of a telephone call to the Program Director* 
A record of this inquiry is entered on the Log of Prospective 
CI ients form that appears on the following page* The prospective 
client was invited to visit the R&D Training Institutes and 
an appointment for this visit was scheduled* 

This visit made it possible for the Program Director to 
meet the prospective client face to face* It also provided 
the prospective client with an opportunity to meet one or more 
staff members and to become acquainted with the services and 
training offered by Project HEAL^ At this time the program 
of services offered and what is expected of clients who partici-* 
pate in the project was explained in depth to the prospective 
client and whoever may have accompanied him or her* The face 
to face contact during this visit provided an opportunity for 
answering whatever questions the client, parents or represents-* 
tives from the referring agency had* One of the most important 
aspects of this initial fac* to face interview was the opportunity 
to size up the prospective client and to informally assess the 
person* s level of motivation and readiness to develop the behav-* 
iorsy attitudes and skills needed to make a successful transition 
into sustained employment* 

The pre -*admiss ion visit and interview also made it possible 
for the Program Director or a designated staff member to gather 
a basic history about the prospective client* Information about 
the person*s previous work history, other post high school 
training and preparation program enrollments, legal involvements , 
interests and dislikes, attitude, hobbies, physical disabilities, 
unusual behaviors and personality characteristics, responsiveness 
to questions, mode of dress, grooming, etc*, were gathered during 
this visit* The P re«> Adm is sion Interview form was completed 
during and immediately following the initial interview* When 
more than one intervi ev was conducted , no tes were added from 
each additional pre«»admission interview that followed* 

At the end of the prospective client's initial visit to 
the R^&D Training Institute, the Program Director gave the client 
a copy of his card that contains his telephone number and an 
invitation to think about the program and his or her interest 
in enrolling in it* The prospective client was then asked to 
call the Program Director back to let him know if he or she 
would like to be considered for enrollment to Project HEAL* 
The prospective client was asked to assume responsibility for 
making this call rather than having a parent or someone else 
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LOG OF PROSPECTIVE CLIENTS 



Name 


Date 


Phone 


Referral 
Source 


Needs 
. Housina 


Core 
Trna 


9 

Mo 


Proj 
MEAL 


Follow 
Ud Date 


Remarks 


1. 




















2. 




















3. 




















4. 








• 












5. 




















6. 




















7. 




















8. 




















9. 








• 












10. 




















11. 














- 






12. 


















• 


13. 




















14. 




















15, 




















16. 


















■J r 

■ O 


17. 




















TT 

^8. 





















o 

CO 

- -5 
B 



CD 

n 
o 



Program Director 

R and D Training Institutes 
Life Development Institute 

* Pre-Admission Interview * 

* NAME ^ PHONE § DATE * 

* ; : * 

* INQUIRY RE: Housing Core Trng 9 Mo Prg Proj MEAL * 

* * 

* Other * 

* * 

* REFERRAL SOURCE: DVR ODD Parent Self * 

* ic 

* Child Protective Services Adult Probation Services * 

* — ' * 

* COUNSELOR OFFICE PHONE * 

* * 

* FOLLOW UP NEEDED ( Y N ): What Is Needed? * 

* * 

* Person Responsible Do By * 

REMARKS: 



************************** A*******************,V*** 

INTERVIEW § 1 Date 



**********************************;*;*****4r****************************^********* 

INTERVIEW § 2 Date 
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************************************************************^^^^^^^^^^^^^^^^^^^ 

* ACTION TAKEN: ** 

* 1. Date Admitted ,to: Core Trng 9 Mo Prg Proj MEAL * 

*. * 

* 2. Housing Arranged ( Yes No ) Beginning On: * 

* ' * 

* 3. Referred To: Date * 
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do it« This act was viewed as an important first step in becoming 
independent from one*s parents* It also served as a test of 
the person*s willingness to contribute to development of those 
skills needed to become successfully employed. 

The Program D irector made follow-up calls to those prospec- 
tive clients who did not call back within 48 hours of their 
visit to the R&D Training Institutes, The client* s failure 
to call back did not automatically eliminate him or her from 
admission to the program. 

The pre-admission interview was followed by the collection 
and review of documentation of which described the prspective 
client's handicap and Justifies their enrollment in Project 
HEAL* Ideally^ the project assessment team met and reviewed 
this documentation prior to admission • Such a procedure worked 
well when the prospective client was being referred by his or 
her parents who brought this documentation along to the pre- 
admission interview • 

Each prospective client who was admitted to Project HEAL 
was sent a copy of the admission letter which appears on the 
following page. This letter » which informed clients about the 
date of their admission to the core training programi was accom- 
panied by (1) a list of items such as bed linens and a toothbrush 
that the client needed to have at the time of enrollment in 
the core training program^ and (2) a contract that listed the 
fee schedule for training and housing costs. The contract was 
forwarded to the sponsoring agencies sttch as vocational rehabili-^ 
tation when they were paying for the client's training program. 

Clients who did not qualify for enrol Im en t for Project 
HEAL were considered for enrollment in another R&D program. 
Those who did not qualify for one of these programs were assisted 
in finding appropriate services from another agency. The . Referral 
for Training or Services form was used by the Program Director 
to document referral of clients to another agency for medical, 
evaluation, skill training, etc. This could occur at any time 
duri.ng the client's enrollment in Project HEAL. 
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LIFE DEVELOPMENT INSTITUTC 

A Division of Research and Development 
Training Institutes^ Inc. 



Dear Jtimest 

Congratulations I You 
Journey to a successful 



have 
life. 



taken a strong first step In the on-going 



You have been accepted Into the Life Development Institute of the 
R&D Training Instltutesy Inc • The session you will be In starts November 
9, 1987* In the meantime, we bid you welcome In advance of your arrival. 

Please be advised that check-In time will be from noon to 3:00 P*M*| 
Sunday, November 8* Report to 1720 East Honte Vista, Apartment #120. 
Following check- In, report to the Clubhouse (#110) by 4t00 P.M. We 
will review all ihc Program and Residential Standards, Policies, Rules 
and Regulations - this Is a mandatory meeting between the Chief Adminis- 
trator and you* Parents are welcome and encouraged to attend* Do 
let us know If you cannot meet this timeline* Classes start promptly 
at 9x00 A*H., Monday, November 9, 1987*, In Apartment, #110 * 

Enclosed Is .pertinent Information regarding Items that you need to 
bring and suggested optional Items you might elect to bring* Please 
complete the enclosed "Emergency & Insurance Information" form and 
bring with you* The enclosed ^'Service Authorization and Contract" 
needs to be reviewed and signed* Do advise If there are any questions 
or re visions * % 

The most Important thing Is that we develop a rapport with you that 
will enable you to take the tools and ^.echnlques that we offer and 
use them* In other words, we want you to have an opportunity to exercise 
your Inherent right - that of being a successful Independent adult! 

Sincerely, 



Robert Crawford 
Program Director 



RCtd 
End* 



RO. Box 15112 
^ ''hocnix, AZ 85060 
iEElC602) 254-0822 
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Educational Pro$tam* A((r«dit«d hy tht Council for NoncoUtgialt Continuing Education 
A national accttdtting agtncy listtd by tht U S. Sutttaty of Education 
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Program Director 

R and D Training Institutes 
Life Devalopnient Institute 

*******************....J^fE'^'^^'- ''OR TRAINING OR SERVICES 

* NAME GROUP nnrc * 

********.*************^^^^^,^^^,.^^JJFERRALJ0^ 

* Medical l Vocational Evaluation Skill Training * 

I Counseling Psychoeducational Eval Speech Tlierapy * 

I ""'^^"9 Vision Eval Psychiatric Eval & Tlierapy * 

* (Other) * 

* (Other) ■ * 

* 1. NAME OF PERSON OR AGENCY PHOf,^ * 

* ADDRESS * 

* . : * 

* SERVICES TO START SERVICES TO END * 
ESTIMATED COST . jO BE PAID BY 



* ESTIMATED COST . jo BE PAID BY • * 

* 2. NAME OF PERSON OR AGENCY . Pj,One * 

* ADDRESS * 

* ~ * 

* SERVICES TO START SERVICES TO END ^ * 

I ESTIMATED COST jO 3E PAID BY * 

* 3. NAME OF PERSON OR AGENCY PHONE * 



* ADDRESS * 

* * 

* SERVICES TO START SERVICES TO END ^* 

* ESTIMATED COST rn BE PAID BV ! 

* 1. 2 * 

*****^***^*****************^^^^ 

Referral Authorized |y P^^^ 
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Chapter A 



Assessment 

Various types of assessment data were used to gain an under- 
standing of each Project MEAL client. Reports of psychoeduca- 
tlonal, psychiatric^ medical and vocational evaluations provide 
Information that was needed to determine the eligibility of 
prospective clients for enrollment In the project. Reports 
from these evaluations also contain Information that were of 
great value to program staff members during development of the 
client's lETEP's. 

Clients referred to Project MEAL by state vocational rehabil- 
itation agencies usually had recent psychoeducat lonal evaluations 
and medical examinations. Ideally, copies of reports from these 
evaluations accompanied the referral forms when they were re- 
ceived from vocational rehabilitation. When this happened, 
it was possible for the project assessment team to review these 
records prior to the prospective clients* admission to the pro- 
ject. Referrals from other agencies or the prospective client s 
parents should also be accompanied by supporting documentation. 
Those who hadn't had a recent physical examination were asked 
to see their family physician and to have a copy of the report 
forwarded to the R&D Training Institutes. Those who have not 
had recent psych oeducatlonal evaluations were ' ass is te d in locating 
a qualified examiner who could perform the needed assessment 
arji^ forward a report to the R&D Training Institutes; 

The Assessment Team 

Members of the project assessment team included the Program 
Director, Senior Case Manager, and Assessment Specialist. Their 
responsibilities Included reviewing each of the reports from 
previous assessments and Identification of- areas in which addi- 
tional assessment was needed. A key responsibility of the assess- 
ment team was translation of professional jargon found in these 
reports into language that could be readily understood by the 
other project staff members. The Senior Case Manager prepared 
a one to two page summary of all of the assessments for use 
during lETEP conferences. These summaries were also of value 
at other times during the project where staff members had a 
need for a quick overview of the information about a client. 

The Psychoeuuca tiona I Evaluation 

Each client^s psychoeducat iona I evaluation should include 
a comprehensive assessment using the following instruments: 

Hechsler Adult Intelligence Scale - Revised (WAIS-R) 
Peabody Individual Achievement Test, or 
The Hide Range Achievement Test 



Use of the WAIS-R Computer Report (Nicholson, 1982) In 
the analyses of some of the project clients* test scores proved 
to be a va.luable source of additional diagnostic Information. 
This computer-based procedure produces an eight page diagnostic 
report that contains Information In addition to the usual psycho* 
logical report. 

Additional assessments, Including ones related to the pros- 
pective cllent^s emotional health should be scheduled where 
clinical observations made during the psychoeduc tlona 1 evaluation 
suggest these evaluations are needed • It Is highly desirable 
for the person who Is evaluating the person's emotional health 
to have a full unders tand Ing of the emo tlona I development and 
behavioral characteristics of learning disabled adults. 

Medlca 1 Evaluation 

Prospective clients should have comprehensive physical 
examinations prior to their enrollment, Hedlcal reports were 
of particular Importance In those cases where medical factors 
suggested that certain Jobs should be avoided by the client. 
For example, allergies that made It Inadvisable for clients 
to work In certain environments and back problems that called 
for positions that did not require lifting. 

Project staff members need to know when clients are seizure 
prone, when they have blood sugar problems and whenever other 
health problems exist. Knowledge of this Information helps 
prepare staff members for hea Ith*-i^e lated emerg encles tha t may 
occur during their enrollment In R&D Training Institutes pro- 
grams , 

Learning Style Evaluation 

Each Project MEAL participant completed the Learning Styl e 
Inventory (Brown and Coope r, 19 83) , The Learning Style Inventory 
Is a 45 Item Instrument for use In determining a person's learning 
style. The three categories assessed with the LSI are cognitive.^ 
social and expressive preferences. These three categories arc 
subdivided Into nine areas t 

1, Cognitive Stylet The preferred mode of taking In 
In forma tl on , 

(a) Audi to ry Language t Person learns from hearing 
words--ls capable of underst ending and remember- 
ing words or facts learned by hearing, 

(b) V Isua 1 Language t Person learns from seeing words 
In books, on the board, and on charts. Remembers 
and uses Information better after reading It, 
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(c) Audi to ry Numerlcal t Person loarns by hearing 
numbers and oral exp la na t ions --remembers phone 
numbers locker numbers ^ works problems mentally* 

( d) Visual Numerica 1 t Person needs to see numbers 
in a book or on paper in order to work them--more 
likely to understand and remember math facts 
when they can be seen* 

(c) Tac'ti le C one re te t Person learns best by exper- 
ience-*-needs a combination of 8tiiiiuli«*-p refers 
to handle^ touchy and work with what is being 
learned* 



2* Social S ty let Pref eren ce 
a group or alone* 



c£ learner for working in 



(a) Individual L earner t Gets more work done» thinks 
best and remembers more when working and learning 
a lo ne * 



r 
r 



(b) Group Learner t 



one other 
alone * Group 
learning and later 

4b 



Strives to study with at least 
person and will not get as much don e 
in tera ction increases this per son * s 
recogni tion of fa cts * 



3« Expressive sStylet 
information t 



Preferred method of giving out 



(a) Oral 



knows ; 

and putting 
and tedious * 



F xj>ressive t Can easily tell you what s/he 
talks fluently^ comfortably; organising 
thoughts on paper may be too slow 



(b) Wri t ten Expressive t Can wri te fluen t essays 
and answers on tests that show what s/he knows; 
thought are bet ter organized on paper than when 
s tated orally* 



The LSI can be Qd/nin is tered in paper /pencil form and then 
entered into a . computer for analysis^ or can be completed by 
reading the items on the computer screen* In each case a printout 
is generated which shows the strength of the subJect^s preference 
or dislike of having material presented or being required to 
express ones elf in the modes and social si tua tions described 
in each of the nine areas listed above* A learning style profile 
for a learning disabled adult who has severe reading and handwrit- 
ing disabilities appears on the following page* This printout 
con tains the pro f i le ^ a descri ption of ea ch s ty le and prescript* 
tive information regarding the client* 
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LEARNING STYLES C RT FOR John Sample 
LEARNING STYLE LEAST LIKE hqST LIKE 

VISUAL LANGUAGE = *** ======================== 

VISUAL NUMERIC 

AUDITORY LANGUAGE = *************************************** 
AUDITORY NUMERIC = ********************* 
TACTILE CONCRETE = ********************* 
SOCIAL INDIVIDUAL = ***>*********** 

SOCIAL GROUP = **************************************jt 

^RM EXPRESSIVENESS = ********************************************* 

WRITTEN EXPRESS I VENESS= 

-t + + 

1 15 30 45 



l^Sng^'^^^^'^^^ ""^^"^ ^^^^ language skills by sight, mainly by 

VISUAL NUMERIC means that you do better with numbers when you see them written. 
AUDITORY LANGUAGE means that you learn best by .listening. 

TpollT ^^^^^^^ ""^^"^ ^''^ ^'^^ hear them 

ySu^are sJ^Syin^"''"' ' '"•'^ what 

SOCIAL INDIVIDUAL means you prefer to work on your own. 

SOCIAL GROUP means you learn best by interacting with a group. 

ORAL EXRESSIVENESS means how well you express yourself when you talk. 

WRITTEN EXPRESSIVENESS means how well you express yourself in writing. 

PRESCRIPTIVE INFORMATION FOR John Sample 
Use tapes, lecture, rote oral practice, or discussions to help student(s) 
hear information to be learned. ^ :>«.uaeni:^5; 

^' Sn? f?'^ discuss problems aloud as they are being worked. Student(s) 
will also benefit from discussions of problems and concepts. 

3. Student(s) will need to interact with others to review for tests. 

4. Allow student(s) to present reports to class or on tape for credit 
Demand a minimum (but high quality) of written work. Evaluate more on 
oral work than on written tests. • 
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Career Ability Placement Survey 



Each Project MEAL client completes six areas of the Career 
Ability Placement Survey (CAPS) during the first week of their 
enrollment in the Core Training Program. These subtests include 
the following: 

1. M echanical Reasoning t Measures how well the client 
understands basic mechanical principles and laws of 
physics • 

2. Spa tia 1 Rela tions < Measures how well the client can 
visualize or think in three dimensions and mentally 
picture the positions of objects from a drawing or 
picture • 

3 . Verbal Reason in g i Measures how well the c li en t can 
reason with words and their facility for understanding 
and using concepts expressed in words* 

4« Numerica 1 Abil ity t Measures how well the client can 
reason with and use numbers and work with quantitative 
materials and ideas* 

5. Language Usag.e < Measures how well the client can 
recognize and use standard English grammari punctuation 
and capitalization. 

6« Word Knowledge ; Measures how well the client can 
understand 'the meaning and precise use of words* 

Voca tiona 1 Evaluation 

Each Project HEAL client recei.Vwd a comprehensive vocational 
evaluation at the Vocational Evaluation Unit at the Maricopa 
Skills Center* A description of the instruments used and skills 
assessed during this evaluation follow* An example of a voca- 
tional evaluation report follows the drescription of vocational 
evaluation instruments and skills included in this portion of 
the assessment battery* 

Other Evaluations 

Clients who exhibit signs of difficulties in other areas 
such as speech and hearing are referred for evaluations as needed* 
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MARICOPA SKILL CENTER 
VOCATIONAL EVALUATION CENTER 
4118 East Wood 
Phoeni>:, Arizona B5040 
Phone: 437-1550, ex. 33 



The Vocational Evaluation Center provides assessment services geared 
to the student's individual needs. The evaluation center maintains a 
low caseload in order to get to know people as individuals. Most 
evaluations are completed in two consecutive days. 

The Vocational Evaluation Center's expertise is matching people up 
with jobs and/or post-secondary vocational programs available in the 
Valley area (e.g., Maricopa Skill Center, local community colleges, 
proprietary schools, etc.). Our emphasis is on work and training for 
work. We concentrate on identifying the strengths, skills, and 
talents an individual possesses and building on those. We also 
identi-'^y potential problem areas and counsel clients on how to either 
overcome problems or avoid them by making a better job choice. 

We discuss both short and long range goals with students. We would 
like to help all of our clients find Jobs they can do well and 
enjoy. We provide the student with the information necessary to 
begin the job and career decision-making process. We work with 
students in any year of school. 

Our philosophy is, based on common sense principles. We want to see" 
how c\ person can do when they work at theii" best. We want our 
students to understand what the scores on tests mean in terms of work 
and training for work. We want the evaluation process to enhance a 
person's self* image and help them began to see themselves in a more 
positive light, based on honest information. We want to provide our 
clients with the tools necessary to make good choices. We want to 
make several recommendations whenever poss-ible to allow a person to 
choose something they want to do. We want all of our clients: to have 
fun working with us. 

I"? provide a free lunch at the Skill Center cafeteria and have bus 
service available to the Northwest Valley area for those students whc 
desire it. We are willing to staff with parents individually 
immediately after completing eva nation or at a time parents can 
arrange with us. If you have any questions or would like to arrange 
an individual tour of the Evaluation Center, feel free to contact us. 
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refef;:ence manual 



FOR 

VOCATIONAL EVALUATION INSTRUMENTS 

This- pacnpfilet is intfsndfsd to be used as a refererjce when .i nterprc?t i na 

evaluahian reporl:s from the Maricopa Skill Center- Ihc? description of ths 

instrLUnenfcs is not to be regarded as complete. For more detailed 

orie»ntation to a particular instrument, please contact Bill Gads i a ah the 
Maricopa Skill Center- 

INTEREST INVENTORIES 

^ - Career Occu pational Preference System - COPS 

Ihis guide is designed to summarise and assist respondent in planning 
a career. The first step i» to define the kinds of work that the 
client is interested in and then to compare the relative strengths of 
the clients interests in activities performed in a great many 
dif f erent occupations. 

Approximate testing time: 1-5 hour 

2 - Car eer Assessment Inventory Profile - CAIP 

Comprised of vocational interest invesntories vjhich require hfie 
responderjt to indicate like or dislike for a wide range of 
occupations, occupational activities, and school subjects. ffje 
respondent's answers are usually computer analyzed for general overall 
trends, for consistency in response to 22 basic interest areas, and 
for t\\B degree of ^ similarity between the tested person's re5F)onse5, 
and characteristic responses of men and women employed in a wide ranqe 
of occupations. The results are summed up in a profile. 

Additionally, measures of academic orientation and introversion cr 
e:rtroversion are provided. 

Approximate testing time: 1.0 hour 

^* - VJide Range Interest-Opinion Test - i'JRIOT 

Ihe WRIOT was designed to cover as many areas and levels of human 
achivitiy as possible. The activities are portrayed in pictures; 
reading is not a factor • They include a wide gamut of work from 
unskilled labor through technicial occupations to professional and 
manageri al posi tions. 

Appro): i mate testing lime: 1-5 hour 

^ • Guid ance Information System - GI S 

GIB is a* computerized source of occupational and educational 
information. A computer printout can be provided to clients of up to 
1 ,025 jobs- 
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Vac«3^hi anal Eval uati an Instruments 
Paqe 2 

WORK PERSONALITY ASSESSMENT 

1 - 16 F'F (Pe rsonality Factors) Tgst Profile 

D(?sicinGd to give the niosh complete coverage of personality trai 
possible in a brief time- The personality factors which 

vocationally significant for each client are delineated- 

Approximate testing time: 1 hour 



ACADEMIC TESTS 
Scie nce Research Associates — SF^fA Reading Ind e;L 

A 60-item, multiple choice test that progresses through five levels 
devG?l opment : pi cture-word associ ati on , word decodl ng , comprehensi 

oF sentences, and comprehension of paragraphs. The items are orient 
to adults. They employ eeveryday language wi tli the vocabuiar 

incr*easing from level to level. 



Approximate testing time: 45 minutes 



2- SRA Arithmetic Inde:: 



A 54~item, multiple choice answer test that progresses through fot 
developmental skill levels: addition and subtraction of wiml 
numbers, multiplication and division of whole r^umbers, basi 
operations involving fractions, and basis operations involvir 
decimals and percents. 

Approximate testing time: 45 minutes 

Gates-HacGiriitie Reading Test (Forms D, and P) 

Provides grade level measures of reading ability in: 

a- Vocabulary 

b . Comprehensi on 

Approxifiiate testing time: 1 hour 
'Ihe Adult Basic Learning Exam - ABLE 

Yields grade-level scores in the areas of reading comprehension 
vocabulary, spelling, arid arithmetic. 

Approximate testing time: 2 1/2 hours 
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Voctithi anal Eval uat i on Instruments 
Page 3 

ACADEMIC TESTS <ContcJ) 
5. Wide Range Achievement Test of Reading - WRAT 
Provides grade-level scores in reading. 

Approximate testing times 30 minutos 
6 • lOid e Range Achievement Test of Arithmetic - IJRAT 

Provides a grade-level score in arithmetical ability. 

Approximate testing time: 30 minutes 
7. Wide Range Achievement Test o-f Spelling - IJRAT 
Provides a grade-level score -for spelling. 

Approximate testing time: 30 minutes 

SENSORY SCREEN I h4G 

1 . Ti. tmus Vi si on Test 

Tests near and di stanf vi sual acuity, stereoscopic depth perception, 
color perception, and vertical and lateral muscular balance. Results 
compared aginst standards -for various trades. 

Approximate testing time: 30 minutes 

2 . Pel tone Hearing Test 

Screening test to identify those who may have hearing problems. 

Approximate testing time: .30 minutes 

SPECIFIC APTITUDES 

1 • Cashier Sales Test - CST 

Designed to measure a person's ability to per-form mathematical 
computations of the kind commonly encountered in cashiering trades. 
It includes unit-pricing probl emsnumer i cal comparision, addition, and 
subtration problems (change-making). Results expressed as percentage. 

Approximate testing time: 20 minutes 
2 . Bennett M e chanical Comprehensio n Test 

Measures a person's ability to understand the principles involved in 
the operation and repair of complex machinery. 

Approximate testing time: 40 minutes 
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Vocati onal Eval uat i on Instruments 
Paqe 4 



. SPECIFIC APTITUDES (Contd) 

. 3. Standard Proqressi ve Matrices — Raven 

Designed to measure logical reasoning potential and learning 
aptitude. Tfie instrument is completely nonverbal. The user is 
required to -follow a pattern progression to its logical cojjclusion. 

Approximate testing time: 1.5 hour 

^ • Bevistgd Minneso ta Paper Form Board Test 

Assesses a person's perceptual ability to learn to work with material 
illustrated by diagrams. It is correlated with success in mechanical 
occupati ons. 

Approximate testing time: 45 minutes 

5 • Car eer Ability Pla cement Survey Sp atial Relations ~ C APS-5R 

Assesses a person's aptitude -for being able to visualise the three 
dementi anal i^e aspects o-f f orms a\t\d space. 

Approximate- testing time: 30 minutes 



DEXTERITY TESTS 

1 - Purdue Peq board Tes t 

A test o-f -fingertip dexterity, designed to aid in the selection of 
employees for industrial jobs, such as assembly, packing, operation 
of certain machines, and other manual jobs- 
Five separate scores can be obtained with the Purdue Pegbcoard: 

a. Right Hand 

b. Left Hand 

c. Both Hands 

d. Right + Left + Both Hands 

e. Assembly 

Approximate testing time: 30 minutes 
2. Crawf ord Smal 1 P arts Dexteri t v Test 

Designed to measure fine eye-hand coordination. Performance on tfie 
Crawford is expected to be related to success in such jobs as wiring 
intricate devices, radio tube manufacture, engraving and etching', and 
the assembly and adjustment of njeters, clocks, watches, office 
machines, and other instruments. 

Approximate testing time: 30 minutes 
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Vocational E v a 1 a a t i on I n s t r am e?n t s 
Page 5 

DEXTERITY TESTS (Contd) 

3 • Minnetspta Rate of Manipt ilatiar^ Tes t 

Providefs a measure of hand-rate mc^ni piQ a t.i on (p.lac:inq> , and 
•finger-rate manipulation (turning). It can be used as an aid in 

selecting workers for jobs which reqire accuracy and speed of arm and 
hand movement • 

Approximate testing time: 20 minutes 

• Benn ett Hand-Tool De;;teritv Tes t 

Constructed to provide a measure of proficiency in using ordinary 
mechanic's tools. This type of skill is important in mariy different 
factory jobs, in industrial apprentice training, and the servicing of 
home, office, farm, and automobile equipment. 

Approjiimate testing time: 20 minutes 
WORK SAMPLES 

1 • ^1.1 p ar Component' Wor k Sample # 1 - Small T ools (Ne chanica 1)^ 

VCWB ttl measuresa person's understanding of, and ability to, work 
with small tools- Ihe design of the sample forces the client to work 
in difficult physical poi;^,i ti ons , using his fingers and hands in a 
very small space - the actual work often blocked from t\\a client's 
vision- 

Approximate testing time 2 1/2 liours 
2. Valpa r Component Work Sample #2 - Size Discriminati on 

VCWB tt2 measures a person's ability to perform vjork tasks requiring 
visual size discrimination. 

Approximate testing time: 15 minutes 

3 - Val par Comp onent Work Sample tt3 - Numerical Sorting 

VCWB tt3 measures a person's ability to perform tasks requiring the 
use of numbers and numerical series. 

Approvjimate testing time: 20 minutes 
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Vocnhional Evaluation Instruments 
Parje 6 

WORK SAMPLES (Contd) 

The work sample i' de^iarS . ' ^T^'^•'■"'' ^'^^i^*^' ^'^^ 

of the clii?t s performa^^^^ 9xve the e^valuator an acturial level 

insiahh into such 4?Lt^ f. .to. ^7^'"" ^^-1 '-^^tor wi hh 

cJG::terity and fi qer t^ctil! "'^-f^' '^'"'^^^ fatigue, finger 

related fac:tct-B shoCld noJ L . ^■^"''^^^ i"<Jividual motions and 

b. measured Ind ^evaluated' L ""t^^^^'^^T'llr "^^^ 

««tremity range of „,otion of IhJ ind viSuU in ^"'^T'' '"'P'^^" 

situation. individual in a work stress 

Approximate testing time: 1 hour 

Ss.'' ~^Lrt '^ZZ.^ f:'')' '° -try-level clerical 

ir.dividuals ith Tittf^o; nT, ^"^^f^^*^ administered to 

within this work 'Lo?e «^==per i ence. Ir.corporated 

alphabetical f i 1 i n^ ' mar L,rti no and IT"? -P^-tude, bookkeeping, 

»y, nictii sorting, and telephone answering test. 

Approximate, testing time: 3 1/2 hours 

■=^^=^P-?-^"-:---e-'3inaQneritJlo^ 

VCWS #5E< measures a person's Ahi i i f 4-,, i 

• bookkeeping tasks. ability to learn and perform entry-level 

Approximate testing time: 1 1/2 hour 

Uif v^Larco- iLr^^^S'y^^t^-^L^^ ^^^^^^ .asks'reguiring 

designs. The purpose of "he Lamp I s to " ^^^^^'-''-^^t 
Person's basic indepLdent probl^'^Jng ibility.'^'" ^ ""^"^"^^ ^ 

ApproKimate testing tiroes 1/2 hour 

• ^a}j>a!:^.temp.9!LeQ!uWe!i.SamRLe^ 

..t..i.; r.iittn-t-i..er:. r„-;wrrL.?:™!:L.?- .-^^t^f- 

Approximate tcjsting time: 1/2 hour 
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Pagj'"?""'^^ Evaluation Instruments 

WORK SAMPLES (Coritd) 

w^r^.cn•-B an the aLJ,bly line. '"^^^^^^l <"ove= toward and away from 

Approximate testing time: 1/2 hour 
10. VilLear.Comam^ ^^^^^^^ 

thf trun.T^;;;^,:: ^'^d/^^'Ji'r ^ P-f---- bocy movements of 

^unctional'abilit; to perform Job t:s's/'"'"'"' ''-""^ '-^'^''^ 

Appro;! i mate testing time: 1 hour 

i 1 ■ ^-^-iB^™i-°-"-!^?ment_ W^^^^^ 

VCWS #10 measures a person nhiii^-vy 4-^ r 

precise inspection and Z^surpmeij \a^.r' ""'^ "f"'^"'" "-^^-^ 

df^signed so that the cxTlnT^T^ ^"^ sample is 

Increase in IPvel oJ diifrLulf. • ""^'^''^ decisions which 

lathed, machined par ts°% i ^^^eclf Ic JCleTan^cei? '^'^'""""'"^ ^^^^^^^^^ 

Appro:!imate testing time: 1 1/2 hours 

12. ^■'■^-f2iir..CpmBan.en^^^^^^ 

-^uit=ry :nr-rr:o::^ij^:L^™^ — ^nd 

Approximate testing time: 1/2 hour 

Sn^s'\'ec~\^^ perf^rm^sSlSerJ''^ ^^^^"^^^ ^^^^^"^^ 

levels of difflrLatv ^"^'^f'^^"^ ^""^ inspection tasks at varying 

to entry--leve/:or^r:^^.guL^::-;^ r^L!,- ---- - -P^V itLl^ 

Approximate testing time: 2 hours 

'rur^erb^.l""rnstrur:;or^:: hT- -^=^--^tV, and ability to 

simple arlthmet cf rl'd° m- a s^nle -d wrlttir.g ability; 

<sweep second hand on I't^,,^ ■^'l.nlZrt^Zlo.r;^^^^^ 



Approximate testing time: 3 hours 
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'Paqfa""^^ {^valuation InBtruments 



WORK SAMPLES (Contd) 

^ 5 - §Ltua ti pj2aj_. Assjenjiitjerij: 

Situational assessment is utili^Pd fo -rn 

experience in any of fhf. bra nfrm n, " ^ ""^'""'^ -first-hand 
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MARICOPA COMMUNITY COLLEGE DISTRICT 
MARICOPA SKILL CENTER 
PHOENIX, ARIZONA 



TO: 
FROM: 
DATE: 
SUBJECT: 



Isabelle Romero, Project Director - Project Work Transition 
Bill Gadzia 
November 5, 1986 

Jane Doe, Age 29 u . . o lopft 

Period of Evaluation: November 1 & 2, 1988 



VOCATIONAL RVAT.riATION REPORT ' 



REASON FOR REFERRAL 

As an aid in career planning,. Jane was referred to ^^e Evaluation Center 
for an assessment of her vocational interests, skills, and aptitudes. 



BACKGROUND INFORMATION 

Marital Status: 

Dependents : 

Transportation: 

Highest Grade Completed: 

Physical Restrictions: 

Medication: ' . 

Hobbies: 

Employment History: 
Present Skills: 
Stated Interests: 



Divorced ^ . , . 

Self and three children, age 6, 4, and 1 
Valid driver's license, has ovm car 
10th grade 
None listed 
None listed 

Watch movies, listen to music 
Fast food work 
None* listed 
"Not sure" 



INTERESTS 




the same place throughout much of ^'^^„^,^°^.^J^ltivitiSs ; herambition 
x^A^r^c^^c^fs A rlislikinri for risky or dangerous joD acrivi-cies , ucj. cuuw 
sSoJe sSggests^'he diTno? view the pictured activities as opportunities 
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Page 2 

IL 7c:Ler ^Sc^i^atron^f ^^piSlL^^^ interests. 

interests were in clerical skin^H ?"^: °" ^^"^'^ highesf 

skilled service. clerical, skilled business, consumer economics, and 

Of the occupations listed on i-h<» rnpq • j- ^ j 

cashier. credit clerk. tSephSne'^opeSator. Sneiafo?f!L"^^ 

service specialist, dress mak«»r ZmKr^^f^^ V? clerk, customer 

flight attendent. aAd teacher aide! ""^^hine operator, airplane 

TEST PERFORMANCES 

1. atandard Pro gressive Ma trin»>. T est - RA WM 
Measures logical reasoning potentiil^ 



Performance: 



45th percentile 



Gates MacGinitiA Reading Tes i-. 

Provides grade level scores in vocabulary and reading comprehension. 



Level D: 



Vocabulary 
Comprehension 



8.3 grade level 
7, 6 grade level 



3- Wide Range AnhiA^^n,^^ t ArithmetiG - HEATM 

Provides a grade level score in arithSitIc" 



Level I: 



5. 3 grade level 



4. 



Revised Minnesota^ P aper F orm Rn»-rrl_Tg«.^- 



Timed Performance: 



40th percentile 



grawford Small V^r^t-<. Peartari^-.Y T»<.4-- 
tTrlTlnl smin'toSKr ''""'^'"^ '^"^"^^^ coordination, using small 



Pin & Collar: 
Screw Test: 



60th percentile 
40th percentile 
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6« 



7. 



8, 



M innesota Rate of ManiPUlatio n__Test 
Measures hand-rate manipulation 
manipulation (turning). 



(placing), and finger-rate 



Placing: 
Turning: 



75th percentile 
75th percentile 



V alpar Component Work Sample f^S - Si mulate d_ Assembly 

Measures ability to work at an assembly task requiring repetitive 
physical manipulation and bilateral use of the upper extremities. 



Performance: 



45th percentile 



ValTiar Component Work ijlarople i» 6 - Independe nt Problem Solving 

Meas'ures ability to perform work tasks requiring the visual comparison 

and proper selection of a series of abstract designs. 



Time: 

Accuracy: 

Performance: 

Trial: 2 

Time: 

Accuracy: 

Performance: 



15th percentile 
40th percentile 
7th percentile 

40th percentile 
75th percentile 
48th percentile 



Titmus Vision Test . ^ ^.u 

and distant visual acuity, stereoscopic depth perception. 



Tests near 



Results 



color perception, and vertical and lateral muscular balance, 
are compared against standards for various trades. Jane s vision does 
not meet guidelines for many different occupations. 

10, Val par Component Work Sample 1^ 7 - Multi-Level Sorting . , ^ , . 

M^sures a person'^s ability to perform work tasks requiring visual 
discrimination of colors, color-numbers, color-letters, and a 
combination of color-letter-numbers. 



Time: 

Accuracy: 

Performance: 



25th percentile 
90th percentile 
57th percentile 



ANALYSIS OF TEST PERF0Rl4AflC!ES 

Jane's pe^fcrrihMce on the Standard Progressive "'^^'^i^^^ T^omI w^^hI^ 
.suggests- that she should learn new material without great difficulty. Her 
seek also suggests that she should be able to reason her way logically 
through problems encountered in training or on the job. 

Jane's reading skills, as measured by the Gates MacGinitie Reading Test 
(GATES), are adequate to learn by working fairly e^ensively with written 
materials, as long as the terminology is not of ^ ^j!^?^"^ 
nature. For training in areas such as nursing assistant, hospitality, 
automotive tune-up and repair, motorcycle repair, or cable TV technician. 
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it is recommended that she remediate her reading skills, at least 
concurrent with training, to increase her chances of both completing 
training and progressing upwards from an entry-level iob placement, 

Jane's ma ;h skills, as measured by the Wide Range Achievement Test (WHAT), 
indicate '';hat she is presently uncomfortable when working with fractions. 
She will have to learn the fractions in training necessary for successful 
Job development in cashier sales, automotive tune-up and repair, welding, 
food service and preparation, nursing assistsuit, bookkeeping, or 
hospitp.iity, at 'least during training. However, this should not be an 
insurjiountable difficulty, 

Jane's performance on the Revised Minnesota Paper Form Board Test suggests 
that she will likely encounter some difficulties in working with wiring 
diagrams, blueprints, engine diagrams, anatomy charts, or other 
diacrammatically illustrated material which would be encountered in 
several different areas of training or work. With practice involving the 
materials utilized in a particular training program, she will likely be 
able to improve her abilities at working with such material to an 
acceptable level of functioning for job development. However, for work in 
an area where the material will vary greatly from day to day, such as the 
blueprints used in machine shops or in welding, difficulties in working 
with material of this typo may cause some, restriction in rising upwards 
from an entry-level job placement, 

Jane's better than average performance on the pin and collar section of 
the Crawford Small Parts Dexterity Test indicates that she has the 
aptitude to work comfortably with tasks which require fine-finger or 
fingertip dexterity skills. Her lower ^performance on the other section of 
the Crawford suggests that she will require practice at some tasks before 
learning to work as quickly as she Is capable, when utilizing parts or 
tools with which she is not already familiar, 

Jane's performances cn both sections of the Minnesota Rate of Manipulation 
Test suggest that she has the aptitude to perform dexterity related tasks, 
which require that she utilize objects which can be grasped in her 
fingers, much better than most people, 

Jane's performance on VCWS 1^8, Simulated Assembly, suggests about an 
average aptitude for performing routine repetitive tasks for fairly 
extended time periods. Additionally, her mental attitude upon completion 
of this twenty minute, standing work sample, was positive. She said that 
it would have been possible to continue the task for an hour, and she 
would be willing to perform such a task for up to four hours a day, on the 
job, 

Jane's accuracy score on VCWS it6. Independent Problem Solving, suggests 
that she should not require more supervision than most trainees or workers 
when learning new, multi-step tasks, Jane's scoro also suggests that she 
has the aptitude to work about as well as most people, in learning new 
procedures through a combination of oral directions and **hands-on** 
practice, Jane's lower than average time score on VCWS 4^6 suggests that 
she will likely require practice at decision-making tasks, before learning 
to work as quickly as she is capable. This low time score may 
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indicate th.t en extre effort wes .ede to double check the work to avo.d 
mistakes. 

Jane's improvement '-u-oy .o the -ad inist^^^^^^^^^ °l,tSl aSd 

indicates that she^ has the ^^ility to ^ ^^^^ ^„ decision-making 

constructive criticism, and .^"J^^^^L.^^t in most vocational training 

J^S„lS%^^rl.^i^lL^n"tJ1eJfI?»\ec!slon .akln« tasK= 

.quicker. 

Jane's vision, as — u.ed by the ^Titmus Vision T^st,^/id- 
training or industry .guidelines ^l^l^ninTor work to insure that she 
given an optical ties 
encounters no insurmountable difficulties. 

Jane's performance on. Y=«'= 'I' „^"iSrk^,=''|LSltify: =iSlffo: Ti^fH^l 
^^^^^e 1-|:?r?S^"2orr^Le:Sat slcwl., Prchahl. to avo.d 

errors. 

PEiisONALm IHAIIS. HOBK HABITS & GENEEAL OBSEBVAIIOHS 

in order to provide a -P-h-lve =h^^^^^^^^^^ fa/r^inllifrtl'^ 

^^'l. \"r:*^e./on%i g J S ^^^J^ ritd!-aSii^faSi^ 

She sees herself as tending to be 5"'"^^^' ""^^Jl ^igtic: and conservative, 

docile; sensitive, tender-mmded, °^^jt also sees herself 

caSiious, and inclined to JJ^^ JjleeUngs Ld somewhat low in 

as tending to be easily upset effected ^y^f ^^^^^rained; forthright, 

^pr^ten^^ous, ''l^'^^^e.;'^. t^nse, restless, fretful, and 

driven. 

Jane appeared on time for both days of evaluation -rtrir^w^ruli^ 
dressed and groomed. She was . ^° ^i°^?ed\dequate communication 

Relationship with the r^^^^/\\l^J^^^^^^^^^ everything 
skills in both her speech and listening abU .^tisfied when she 

fofpletrd! anfrs'afwkys rnrefeSrin her ierformance results. 

Jane was able to follow a --^li-^ll^ ^'^^^^^^^^^ 

nign priorities so that she "f'^^f !^ °!^Sing, she seemed to prefer 
manner. On activities that required d^^J^^^^no Ivoid errors. Her work 

to work deliberately, P'^f J^^^^" tSions of the evaluator. 
consistently met or exceeded the expectations oi 
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SUMMARY AND RECOMMENDATIONS 

For training or work, Jace's vocational_assets consist of: 
1- About average logical reasoning ability, 

tinttl\alirtlll '^'"'^ '"^^'^ extensively with 

3. an aptitude to work more comfortably than most people when using small 
parts and tools with which she is already familiar, 

Zhth ^.iTll average dexterity aptitudes when working with items 

which can be grasped with the fingers, 

^' ?aiSv l^l^T.^ aptitude for performing routine repetitive tasks for 
lairiy extended time periods, 

^' Jeriods!"^"^^^ *° perform basic assembly tasks for very extended time 

7. an aptitude to work about as accurately as most people when learning 
new, fairly complicated, decision-making tasks, -^earning 

8. an ability to learn from her mistakes and accept constructive 
criticism, in learning new, fairly complicatsd, decision-making tasks, " 

^* ^o.-Si^^*^-'^^ improve the speed with which she performs independent, 
decision-making tasks with practice, f ^, 

^nerJ^iSd ^° ^^^^^ decision-making tasks in an accurate 

^^^K^^r^^^ herself as being humble, mild, accomodating, and 

somewhat docile; sensitive, tender-minded, a^d artistic- Sd 
conservative, cautious, and inclined to go along with tradition 

For training or work, Jane possesses the following vocational limitations ; 
^' fSctions.^^^ """^ i^olude a present ability to work with 

^* in.^J^^J^ K '^^^Vi^e^e"* . °^ practice at working with material 
accu?atSy diagrams in order to learn to work both quickly and 

^' par?s°of innirS'/ir^K^^K °t before working comfortably with 

parts or tools with which she is not already familiar. 
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4. a tendency to perform decision-makintf tasks slowly, possibly to avoid 
errors, 

5. vision which does not meet training standards, and 

6. a tendency to see herself as being easily upset, affected by feelings, 
and somewhat low in frustration tolerance; timid, shy, and restrained; 
forthright, unpretentious, and unsophisticated; and tense, restless, 
fretful, and driven. 

In light of the foregoing, Jane could be recommended for training in the 
^ollowing^ programs: cashier, food preparation, data entry operator 
receptionist, or hotel desk clerk. 

If immediate job development is deemed a more desirable vocational goal 
than training for Jane at the present time, she might be immediately 
job-developed as a sewing machine operator, teacher's aide (primary 
school), pre-school teacher's aide, or answering service operator. 



Bill Gadzia 

Vocational Evaluation Coordinator 



/jk 

Enclosures: Copy of WRIOT, COPS 
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Chapter 5 

The Project MEAL Curriculum 
And Instructional Program 

Six areas of emphasis were included in the Project MEAL 
curriculum. These areas included the following: 

Area 1. Grooming and Attire 

Area 2. Personal and Social Development 

Area 3. Financial Planning and Transportation 

Area 4. Practical Law 

Area 5. Independent Living Skills 

Area 6. Job Training and Placement 

The 41 competencies included in the Co re Training Program 
are sho.-n on the following pages. This f^ rm was used as part 
of thv ?re-assessment for newly enrolled project clients. It 
was US.-1 periodically during their enrollment in the program 
to assess the clients' progress in mastering these compeJen^i"" 
as they moved through the project. 
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LIFE DEVELOPMENT INSTITUTE 
CORE TRAINING PROGRAM COMPETENCIES 



I. Health, Groominoand ftttire 1.0 - a.O 

II. Personal and Social Adjustment 5. 0 - 13.0 

III. Financial/Transportation 14.0 - 23.0 

IV. Practical Law 24.0 - 25.0 

V. Home and Community Living 26.0 - 31.0 

VI. Job Development and Job Placement 32.0 41.0 



Student Name 

Student ID No. „ 
Program Manager^ 



LIFE DEVELOPHEMT IHSTITOTE 
Core Trelnlnf Profrem Coapetenclet 
Coapeteucy Rttinf Scale 



Client Hame 



Date of Birth 



Sex 



City 



State 



• Mllty Jo p.rfor. th. aubco.pet.ncy with a..l«taace fro. the co«.unlty. 

Rating Keyt 0 - Hot Co.petent 1 - Partially Co.p.tent 2 - Co.petent NR - Hot Rateil 

To what extent has the client nastered the following aubcoapetencles : 



Subcoape tencles 



Rater(s) 



Date(s) 



I. HEALTH, GROOMING AHD ATTIRE 

1.0 Caring for Personal Needs «. 

1.1 Exhibit proper grooming and hygiene 

1.2 Demonstrate knowledge of physical fitness, 
nutrition and weight control 

1 . 3 Demonstrate knowle dge of common Illness 
prevention and treatment 

2.0 Buying and Preparing Food 



2*1 


Demonstrate appropriate 


eating skills 


2.2 


Plan balanced meals 




2.3 


Purchase food 




2*4 


Store food 




2.5 


Prepare mea Is 




2.6 


Clean food preparation 


area 



3.0 Caring for Clothing 

3.1 Wash clothing 

3.2 Iron and store clothing 

3.3 Perform simple mending 

3.4 Purchase clothing 



Yes 
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SubcoBptttncl tt 



Kattr(t) 



DAtt(t) 



4.0 Ti»t M«naf tnt 

4.1 Know ptrtontl tlat nttdt 

4.2 Scbtdult dtyt, vttkt, aontbt 

II. PERSOMAL AND SOCIAL AWUSTMENT 
^•^ Achitving Smlf Av«rtnt«« 

5.1 Idtntlfy interests end ebllitiet 

5.2 Identify needs vs. vents 

5.3 Understsnd physicel/eaotionel self 
Acquiriu^ Self Confidence 

6.1 Express feelings of wortb 

6.2 Tell bow otbers see bis/ber 

6.3 Accept preise 

6.4 Accept criticisB 

6.5 Develop confidence in self 
^•0 sble to Comaunicete witb Otbers 

7.1 Sbow ebility to express oneself 

7.2 Determine eppropriste expressions ellowsble 
by employers, end scceptsble to self end otbers 

Coamunicsting Adeque tely Witb Othar, 

8.1 Recognize emergency situetions end knov 
appropriete sction to tske 

8.2 Spesk edequetely for understsnd ing 

8.3 Understsnd tbe subtleties of co««unicstion 
jjgintsining Good In terpersonel Relstionship . 

9.1 Know bow to listen end respond 

9.2 Know bow to .ske end nsintsin friendsbips 
Acbieving Socislly Responsible Bebsvior 

10.1 Know cberecter trsits needed for ecceptence 

10.2 Know proper bebeyior in public 

10.3 Develop respect for the rigbts end properties 
of otbcrt 

10. « Btcognl,« tuthorlty tnd follow inttructlont 
(Btv. 7/23/87) 



[Yes 



ERIC 



I 



Subcompe tenclea 



Ra ter(f ) 



Date (s) 



.11.0 Achieving Problea Solvlnt Skllli 

11.1 Understand the nefd for goal* 

11.2 Develop alternative* 

11.3 Anticipate coniequencet 
12.0 Achieving Independence 

12.1 Underatand the impact of b'ehavior on others 
12.1 Deoonstratea aelf organization ikills 
12,3 Develop goal achieving behavior 
13.0 Cope With Stresa and Pressure 

13.1 Identify and evaluate stress causing aspects 
of life 

13.2 Understate how stress affects telf both 
positively and negatively 

13.3 Investigate ways to reduce stress by 
assertion and relaxrtion techniques 



III. FINANCIAL/TRANSPORTATION 



14.0 Figure Costs and Make Change 

14.1 Add and subtract suns of money 

14.2 Make change using silver coin tnd paper 
money 

14.3 Use a calculator 

14.4 calculate sales tax, finance charges 
and gratuities (if applicable) 

15.0 Know How to Open and Main tain Checking 
Accoun t s 

15.1 Locata banks or other financial 
Institutions covenient for frequent 
use 

15.2 Obtain information from banks and 
other financial institutions as to 
type of personal checking account 
available, including information of 
benefits and service charges 

15.3 Select institution with type of account 
that best meets personal needs 

15.4 Know how to apply for checking account 

15.5 Writ* out a check correctly 



O 7/23/87) 
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Subcoape tend t A 



Re ter(a ] 



Date(a) 



15.6 Keep accurate record of flnendal 
tranaactlona 

15.7 Balance checkbook regularly 
16.0 Budret for Monthly Expenditure 

16.1 Determine how to keep expendlturea 
within e aanageable aargln 

16.2 Deaonatrate ability to write • 
working budget 

16.3 Allow for unexpected *xpenae» 

16.4 Underatand payroll deductlona 
17.0 Identify tvpea of Savlnga 

17.1 Dlatlngulsh between ahort-range 
and lo54g-range aevlnga goala 

17.2 Obtain Inforaatlon on aoount of 
Intereat acquired by different tavlnga 

17.3 Shop around for type of aavlnga that 
best meet one'a needa, l»e, certlti- 
catea of depoalt, aavlnga accounta at 
different typea of Ina tl tu t lona , etc. 

17.4 Dlatlngul3h between aavlnga end Inveatmenta 

18.0 Deteralne B ityi ^-^^---ry tor Maintenance 
of Living 

18.1 tlat out baalc needa and Iteaa 
neceaaary to aalntaln atyle of living 

18.2 Deteralne which need$ are laaedlate, 
In teraa of buying or repair, and 
which can be poatposed 

18.3 Analyze needa and wanta for long-range 
planning of purchaaea 

18.4 Know to take advantage of seasonal 
apeclal salea and dlacount coupons 

18.5 Know how to do coaparlaon ahopplng 

19.0 Know the ReUtlonahlp Be tween Coat and qaallty 

19.1 Know what eleaenta (coat of "•'•^J*^* _ v 
labor, advertlalng. quality of work, etc) 
go Into making up the coat of an Itea 

19.2 Underatand the relatlonahlp between 
quality and durability. 



E^fc(Rev 7/23/87) 



Yes 
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Subcoap« tenci ct 



Rat«r(t> 



Date(t) 



20.0 ICtep Accuratt Rtcordi for Tax Purpoata 

20.1 Know and undaratand the* raqulra«ant for 
filint incoaa tax raturna 

20.2 Kaap recalptc of aadical and othar 
daductibla axpenaaa 

. 

20.3 Know how to contact IRS for Information 
on latiil> daductiona 

21.0 Calc ulata Coat of Uaini^ Privata or Maaa 

Tranalt Syataa for Gattlnt to and Froa Work 

21.1 Calculate coat of ualng paraonal car 

for gattlnt to work» including gaaollnat 
repair, Balntenance expenaea, payaenta 
and Ina uranca 

21.2 Calculate coat of getting to nark ualng 
local public tranaportatlon 

21.3 Compare coata of getting to work by 
personal car, car pool^ and local 
public tranaportatlon 

22.0 Deci de and Select Credit Accounta for 
Peraonal Uaa 



22.1 Decide advantages and dlaadvantagea of 
charging gooda or aervlcea va. paying 
cash 

22.2 Know how to apply for charge account or 
credit card baaed on need 4nd Intended 
uaa 

22.3 Know how to keep recorda of charje 
tranaactlona 

22. A Know how to Maintain good credit 

22.5 Determine when cancelling charge 
or credit card la advantageoua 

23.0 CettlnK Around the Communl tv (Mobility) 

23.1 Demonatrate knowledge of traffic rulea 
and aafety practlcea 

23.2 Demonatrate knowledge of directional 
orientation within the community 

23.3 Use maps and bus achedules to plan 
trips within the community 



L 
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1^0 



Yes 



SubcoBpt tcnci €• 



RAttr(t) 



DAtt(t} 



IV; PRACTICAL LAU 

^^•0 KnowiPE About: Law and tht Legal Syttta 

24.1 Underatand baaica about law» kinda 
of lava, who sakea lava 

24.2 Knowladga of aattling diaputaa ouaida 

of court 

24.3 Undaratand cona 1 1 tu tl ona I rlghta and 
protection undar the law 

24.4 Undaratand raglatratlon and voting 
procedure c 

24.3 Underetand Selective Service procedurea 
25.0 Knowing About Conauacr Law 

25.1 Knowledge of how lawa protect the 
c oneumer 

25.2 Underetand contracta, warrantiaei 
uneafe or dangeroue producte 

25.3 U;^deretand deceptive ealee practicae 

25.4 Underetand default and collection 
prac tice a 

HCME AND COMMUNITY LIVING 

26.0 Selecting , ManaEipg^ and Ma intainin g a Uooe 
Know how to> • 

26.1 Select adequate houeing 

26.2 Maintain a hone 

26.3 Uee baaic appliancee and toola 

26.4 Maintain home exterior 

26.5 Know principala of infeetation 
(peat) control 

27.0 Knowing About Houain| 

27.1 Choosing a place to live 

27.2 Underetand righte and dutiee of 
landlorda and tenanta 

27.3 Underetand potential landlord- tenant 
prob leae 



Yes 



ERIC 



(R.v. 7/23/87) 
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t 



R«t«r(t) 



Subcoap«tAOcl«t 



DAtA(t) 



28.0 Cta And UpkAAp of thA Ho»a 

26.1 KltchAD if clAAD 

28.2 BAtht An cIaad 
28*3 tlvlns rooB if cIaao 
28*4 BAdrooB(t) ata cIaad 

28.5 ExtArior pAtioi An cUao 

28.6 GArbASA/ trAfh propArly diipoiAd 
29*0 SAfAty in thA Ho«a 

29*1 Knowi how to rAipond to firi drill 
29*2 Knowf how to put out srAAtA firi 

29.3 ClAAOt up tpillt on floori * 

29.4 Knows tiaplA first Aid 

29.3 Knows ABArgAncy procAduXAt; tuch .ai 

knows 911 phonA nuabAr}* knows AddrAtt 
And ApArtacnt nunbAr 

30*0 Coamunity/SociAl PArticipAt ion 

30*1 PArticipAtAi in rAlAVAnt LDl coMunity 
Bce tingt 

30.2 PArticipAtAi in tDX iociAl/rAcrAAtionAl 

Activities 

30.3 HAintAint good rAl Ationfhipt with rooa- 
«AtAt And nAighbort 

30.4 HAintAint clAAnlinAti of coaaon ArAAt 
31.0 Utiligint RAcrAAtion And tAiiurA 

31.1 PArticpAtA ACtiytly in plAnned off-titA 
group ACtiyitiAf 

31.2 Know ACtiyitiAf And AVAilAble co^aaunity 
rAtourcA • 

31.3 PlAn And chootA Activlt^et wiiAly 
1. JOB DEVEtOPHEHT AHD JOB PLACEMENT 

32.0 PABonttrAtAt Po^itiyA Work AttitudA 

32.1 AccAptt And utilisAf conatructiyA 
criticiaa And inatruction 

32.2 MAintAini good ^tttndAncA And 



punc tu aI i ty 
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a 



SubcoBpfttftnclftt 



Dfttft(a) 



32*3 Contlnuta working without aupftrYlalon 

32*4 Accapta paraonal raaponalblltf and com- 
■Itstnta and Intaractlona 

33 #0 Coaprahanda Dutiaa and Kaaponaibllitifta 

33*1 Dasonatrataa affactlvai soal-orlantad 
• otiva tlon 

33*2 Knowa and utlllsaa approprlata chain 
of coBBand 

33*3 Knowa and obaya rulaa 

3A.0 Followa Safaty and Haalth Rulaa and Social 
Noraa 

3A*1 Obaya aafaty rulaa and ragulationa 

34*2 Practicaa accaptabla paraonal hygiena 
for work anvironmant 

3 5#.0 Acta Indapandantly 

35*1 Cottplataa work aaaignsanta on tisa ^ 

35*2 Dasonatrataa initiativa 

33*3 Daaonatrataa problaa- aolving ability 

33*4 Aaka for appropriata aid and information 

36.0 Matchaa Intaraata» Aptitudaa and Abilitiaa 
to Foaaible Caraar Goala 

36*1 Utilitaa aaaauraa of intaraata, aptitudaa 
and abilitiaa to idantify appropriata 
caraar cluatara 

36.2 Liata poaaibla caraar (oala froa appropriata 
caraar cluatara 

37.0 Patarminea Spacific Caraar Coal 

37*1 Utilisaa atandard rafaranca booka and 
pariodicala to dataraina praraquiaitaa 
to poaaibla caraar goala* ' 

37.2 Conaidara axparienca, training and 
raaourcaa to idantify naada and 
potantial barriara 

37.3 Utilisaa pariodicala to obtain liata 
of local aaployara ralavant to goala 

37.4 Contacta aaployara to furthar apacify 
training raquiradi occupational laddari 
and antry-laval z<iqui raaan ta 



Yes 
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SubcoBpa tancl 



R« t«r(«) 



37.5 Vcrlflaa th« •vallabllltx of r««ourc«a 
. for training) if nf dad 

37.6 ViaiU trainins ctntara and aalacta 
ona Boat appropriata for ncada (if 
nacaaaary ) 

38*0 Analyga Work Hiatory for Utilixation in 
Job Applicationa, Kaauaa, and Intarviawa 

38*1 Daacrlbaa work axpariancaa in teraa 
of knowladt«f akilla, and abilitiaa 

38.2 Utilixaa akilla, abilitiaa and knowladsa 
daacriptiona that ara rclavant to Job 
tarf at 

39.0 Coa plataa Job Application /nd Procaaaint 
Foraa 

39.1 Coapilaa an accurata and datailad data 
ahcat for filling out caploymtflit forma 

39*2 Utilixaa affactivaly rcfarcncaa^ apccial 
intcraata/hobbiaa, a f f i lia t iona/c luba , 
and op€n*>cndad quaationa on aaployacnt 
f orsa 

39*3 Raada and coapr ah'tiida wording on asployacnt 
f orat 

39«4 Vritca or printa neatly and lagibly 
4 0.0 Praparaa an tffactiva Rcauaa (Whan Nacaaaary ) 

40.1 Chooaaa raauaa foraat that highlichta atrangtha 

40.2 Craataa atructurad, profaaaional layout that' 
ia a aay to raa d 

41.0 Daaonatrataa tffactiva Salaa Approach in 
Intarviaw Saaalon 

41«1 Invaatigataa coapany bafora intarviaw 
to obtain partinant information 

41.2 Anawara atandard intarviaw quaationa 
with poaitiva aalling raaponaa 

41.3 Atka quaationa to obtain nacaaaary in- 
foraLJion and to d«aonatrata intaratt 

41.4 Praaanta a confidant and profaaaional 
iaaga 



Yes 



1 



O ev. 7/23/87) 
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Area 1 
Grooming and Attire 


Les son 


# 


Topic 


1 




The relationship between how you look and how 
people view you 


2 




Selecting clcthing which is appropriate attire 
for different situations 


3 




Clothing Care I (washing and drying instructions 
- how to read directions on detergents and washing 
DiAchines ) 

Ht O W A U ^ O / 


4 




Clothing Care II (washirg and caring for wash 
and wear fabrics - touch-up ironing) 


5 




Clothing Care III (washing and caring for other 
fabrics ) 


6 




Clothing repair (simple mending^ closing rips 
and s ewing on buttons ) 


7 




(a) Hair care and styling 

(b) Relationship of hair style and other percep- 
tion of you 


8 




(a) Hand and nail care* 

(b) Dental and breath care 


9 




Importance of persona 1 hygiene 


Area 2 

Personal and Social Adjustment 


Lesson 


# 


Topic 


1 




Orientation to Project MEAL expectations and 
commi tmcuts 


2 




In trod uc t ions and manners 


3 




How others see you - how you look (clothing fit| 
colors 1 maintenance) 


4 




Setting short and long • term goals (4 goal 
areas/ steps to achieving goals ) 
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5 



Life*8 daily menu/ vocabulary replacement (how 
to develop positive habit patterns and how to 
use positive vocabulary) 



6 Simulated video-taped interview and critiques 
(wha t to do and not do in an in tervi ew) 

7 Presentation by a panel of successful former 
project clients 

8 Trust/ trust walk (blindfolded client is gui ded 
around the facility by another client) 

9 Skit development (clients write and produce own 
skits which are video taped - task encourages 
development of oral communication and body language 
skills and self -*conf idence) • This activity is 
repeated each week during the Core Training Pro- 
gram). 

10 Lifeboat/withholds (how to make decisions that 
enab le you to I ive as op po sed to g iving up • 
Strategies f(fr use in confronting and communicating 
with others including rules for giving and receiv- 
ing criticism) • 

11 What I like about you/me. (Discussion of positive 
features of others and oneself including how 
to respond to compliments and praise). 

12 Video commercial (writing and producing 30-*60 
second video-taped personal sales tool in which 
each client sells himself or herself). 

13 Success and failure *- the power of choice/cause 
find effect (clients prepare a collage which de- 
scribes su ccess and f ai lure words ) • 

14 Telephone interview techniques !• 

15 Telephone interview techniques II. 

NOTE t Some lessons require several daily one hour 

ins true tional sessions • 
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Area 3 

Financial Planning/ Transportation 



Lesson # 


Topic 


1 


How to set up a d as ic duq ge z • 


z 


in e projecu ixnancxai piannxug pEoueso uioiiejr 
management skills. 


o 


xrreparing duci gee line i te ms \ ro oa ^ rec rea uion i 
clot hi ng 9 housing 9 etc.). 


4 


Practical application of budgeting (actual prepar- 

f> ^ o OA ^ oeefifn4ncy ^fil 1 niA AmnlnvmAtit* 
ft ^ XO n U 1. Cl DUQ {^6 L a o S UUI iU{^ XiUXX UX 1116 VS 111 |l JL U jr III VS 11 !• 

at minimum wage). 




uomparatxvs snoppxng tecnnxijueo. 


O 


UonHo^nn F4a1H ^ir4n a rlnhVillic^ An/1 C^trorpirv 

s to re . 


7 


How to utilize public transportation . 


8 


Public transportation utilization field trip. 


9 


.Use of. public vs. private transporat ion (compara-* 
tive real costs). 


10 


Reading and using city bus schedules. 


11 


How to access community services. 


12 


Safety practices and procedures (facility exit 
rou te 9 safety polici es » actual fire dr il 1 - saf e ty 
on public transportation and on the j ob) . 


NOTE: 


Some lessons require several one hour daily in-* 
s truct ional sessions . 


Area 4 
Practical Law 


Lesson # 


Topic 



1 Introductions What are laws^ who makes them 

and why? 0 



2 (a) Types of laws: criminal^ civil and adminis- 

trative . 




(b) Categories of crime si misdemeanors and 
felonies • 

(c) Recourses under civil law. 

(d) Settling disputes out of court. 

3 (a) Constitutional rights and protections (equal 

protec tioni 5th Amendment, unlawful search, 
"Miranda" rights), 
(b ) What to do if arrested. 

4 (a) Selective Service requirements and registra- 

tion. 

(b) Voter registration procedures. 

5 (a) Consumer law: How law protects the consumer, 
(b) Warranties: Express and implied. 

6 (a) Contracts! Definitions, types, necessary 

c omponen ts . 

(b) Simulation (contract on selling or buying 
a private car . 

(c) Importance of proper receipts and record 
keeping . 

7 Recourse for breach of contract/breach of warranty. 

8 (a) Default on financial obligations and collec- 

tion practices, 
(b) Rights and duties of landlords and tenants. 

NOTE: Some lessons require several one-hour daily in- 

structional sessions. 

Practical taw Resources 

Arbetcian, McMahon, and O'Brien. Street Law : A Course in Practical 
Law. West Publishing Company, 1980. 

Furlong and McMahon. Consumer Law: Competencies In Law And 
Citizenship . West Publishing Company, 1982. 
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Area 5 

Home and Community Living 



TiiTou # To£ic_ 



Part !• Basic Home Maintenance 

1 Floor and carpet care, (types of stains, basic 
cleaning methods, different chemicals and grease 
solvents) • 

2 (a) Hov to change faucet parts and how they 

work. ^ , ji 

(b) How to unplug and drain a toilet including 

plunger use • 

(c) Proper use of a garbage disposal. 

(d) Lock maintenance and repair. 

3 Proper cleaning methods and materials for maintain- 
ing the bathroom area . 

4 Proper cleaning methods and materials for maintain- 
ing the kitchen area. 

5 (a) When and why to use a vacuum. 

(b) Vacuum repairs and maintenance (changing 
belts, emptying bags, cleaning beater bar, 
where to buy belts or parts, model number 
and type) . 

6 Apartment cleaning using procedures taught in 
Lessons 3 and 4 (Hands-cn supervised in own apart- 
ment activity). 

Part II. Foods and Nutrition 

1 Introduction: Basic Principles 

2 Home safety tips. 

3 Table manners and etiquette 

4 Cook's checklist 

5 Cooking terms 

6 Measuring (use of cups and spoons) 

7 Tab le setting 

8 Sanitary food procedures 
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Lesson # Topic 

7 Nutrition Just for you. 

10 The road to good health. 

11 The nutrients. 

12 Nutrient teamwork. 

13 The basic four food groups. 

14 Buying and preparing breads and cereals. 

15 Buying and preparing meats. 

16 Buying and use of milk and dairy products. 

17 Buying and preparing fruits and vegetables. 

18 Buying and preparing other foods. 

19 Basic meal plans. 

20 Holidays and entertaining. 

21 Your nutritional heritage. 

22 Outdoor eating. 

23 Meal planning (planning meals for a minimum wage 
budge t) . 

24 (a) Planning balanced menu for 1 day. 

(b) Review of food gorups and serving needs. 

25 Planning a one week menu 

26 (a) Making a food shopping list menu. 

(b) Estima ting cos t and staying within food 
budge t 

27 Reading food ads and using discount coupons. 

28 Field trip to do comparison food shopping. 

29 Field trip to do actual food shopping 
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note: The clients prepare and eat their own lunch during 

many of the above lessons. The instructor also 

visits the clients* apartments to provide addition- 
al supervision of hands-on food preparation. 



T.p««on ♦ Topic 



Part 111. Time Management 

1 Time management techniques • 

2 Planning a daily, weekly and monthly schedule. 

3 Use of an appointment system to manage your time 
and mee t y ou r obi igat ions 

Part IV. Financial Independence 

1 Money management terms, budgeting and payroll 
deduc tions . 

2 Budgeting on minimum wage income. 

3 (a) How to choose a financial institution. 

(b) How to apply for and open a checking account. 

(c) Initial deposit. 

(d) Contract with bank. 

(e) Signature card. 

4 (a) Introduction to checkbook simulation, 
(b) Importance of keeping accurate records. 

5 Making out a deposit slip (Practice writing and 
spelling number words). 

6 Checkbook simulation (components of a check, 
entering check in check register, using calculator 
to figure balance). 

7 (a) Figuring costs and making change. 

(b) Estimating costs: Rounding off, adding 
and subtracting. 

8 (a) Making change with coins and currency, 
(b) Calculating sales tax and gratuities. 

9 Keeping accurate records for tax return prepara- 
ti on . 

10 Checkbook simulation (making deposit with cash 
returned, use of automatic teller machine with- 
drawals) . 
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Lesson # 



11 



Topic 

Writing out a check and practice using a calculator 
to get the new balance. 



12 



13 



(a) 

(b) 

(a) 
(b) 
(c) 



Lesson # 



Savings (short-range and long-range) and 
types of savings* 
Savings vs» inves tmen ts • 

Selecting and using credit accounts* 
Maintaining good credit* 
When to close an account* 

Area 6 
Job Development 

Topic 



Part I* Work Attitudes and Awareness 

1 Reasons why we work* 

2 Why companies are in bus ines s * 

3 Business structure "and chain-of -command and em- 
ployee responsibilities at various levels* 

4 The real world of employer expectations, rules, 
and regulations * 

• 5 Rol e p laying of emp loyee r es pons ibili ties and 

employer/employee relationship* 

Part II. Skills Analyses 

1 Job skills in terms of data and specific occupa- 
tions - clients examine their thinking about 
their work histories a-^d prepare list of skills 

.they used in various Jobf 

2 Use of action verbs to describe Job skills - 
revision and improvement of clients* lists of 
skills through the use of action verbs* 

3 Examination of abilities in terms of psychological 
and physical condi tions (stress , hea t, heavy 
lifting) and roles in the work place (follower, 
leader, organizer, etc*) and have clients add 
these factors to their skills list* 
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Lesson # Topic 

4 Specific skills ti^qulred to perforin various Jobs 
- knowledge acquired on the Job. 

5 Ski Ils/abl II ties/knowledge acquired from work 
his tory • 

6 Matching ski Ils/abl 11 ties/knowledge to the needs 
of employers and specific target Jobs 

Part III. Job Applications 

1 Filling out Job applications and examination 
of what employers look for when receiving Job 
ap p I lea tl ons • ; 

2 Collection of work history data - discussion 
of how to secure accurate detailed data. 

3 Collection of personal refer en ceS| data and per- 
missions. Discussion of who makes a good reference 
and why. How to get good references. 

4 EOE/AA sections of Job applications and how to 
answer que st ions on dis ab II 1 tl es . How to turn 
liabilities into assets. 

5 How to answer open«-ended questions on Job applica- 
tions in areas such as hobblesi interests, special 
training, experience, goals and likes and dislikes. 

6 Completing the general question and answer section 
of a Job application (age, bonds, FT/PT, felonies, 
penalty for lying, etc.). Presenting the applica- 
tion a.s a sales tool. 

Part IV. Resumes 

1. Examination and discussion of resumes.' 

2 Selecting a format for writing a resume, selection 
of material to be in eluded in a resume and comple- 
tion of a rough draft of a resume. 

3 Review of rough draft of resume and writing of 
a final draf t . 
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Myths about employers and Interviews* Discussion 
of the fear and Intimidation surrounding the 
Interview* 

Discussion and practice of non-verbal communica- 
tion, appearance, hygiene, eye contact, posture, 
handshake, facial expression, and body position 
skills for use during Interviews* 

Preparation of clients to recognize Interview 
techniques and goals, and how to avoid pitfalls** 
How to begin thinking In terms of positive selling 
* re spons es * 

Practice In formulating and answering open-ended 
Interview, questions with positive, selling responses* 

Practice in formulating and answering questions 
that are technically illegal* Positive selling 
re spons es to Inappropr la te que st ions * 

Formulating questions to ask the interviewer* 
Questions that should not be asked* 

Video taped practice interviews and critique* 
eer and Job Search 

Examine aptitude test data to identify clients' 
in teres ts and sa lable ski I Is * 

Research .career areas to determine prerequisites, 
entry levels, career paths and nature of various 
j obs * 

Identify businesses and possible contacts which 
employ workers in jobs listed as potential oppor- 
tunities * 

How to utilize cold call phone strategies to 
create Job opportunities* 

How to examine want-ads to identify job market 
trends, exploitive ads, and valid leads* 

Discussion and planning of networking strategies* 
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Intructional Schedule 
Week 1 of Project MEAL 



Day 



Time 



Hon • 



Tue • 



Wed 



Thurs 



9 :00 - 


12:00 


P.M. 


12:00 - 


1 :30 


P.M. 


1:30 - 


3:30 


P .M . 


4:30 - 


5:30 


P.M . 


9 :00 - 


12:30 


P .H. 


12:30 - 


1 :30 


P.M . 


1:30 - 


3 :30 


P .M. 


3:30 - 


4 :30 


P.M. 


4:30 - 


5 :00 


P .M. 


9:00 - 


10 :30 


A.M . 


10:30 - 


12:00 


P .M. 


12:00 - 


1 :30 


P.M. 


1:30 - 


3 :30 


P .M. 


3:30 - 


4:30 


P.M . 


4:30 - 


5 :30 


P .M. 


9:00 - 


10 :30 


A.M . 


10:30 - 


12:00 


P .M. 


12:00 - 


1 :30 


P.M. 


1:30 - 


3 :30 


P.M. 



Topic 

Orientation 
Lunch - Cleanup 
Assessments 
Apartment Maintenance 

Assessments 

Lunch Cleanup 

Time Management/Housekeeping 

Introduction to Skit Preparation 

Apartment Maintenance 

Personal Data Collection 
Introduction to Job Development 
Lunch - Cleanup 
Guest Speaker 
Skit Development 
Apartment Maintenance 

Pesonal Data Collection 

lETEP Development 

Lunch - Cleanup 

lETEP Developmen t 

(Free time for swimming for 

those who are finished) 



Bo 
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Chapter 6 



lETEP Development 

An Indl vldualleed Educatlon> Tralntng» Employment Plan 
(lETEP) was developed for each client shortly after his or her 
enrollment in Project MEAL* This plan was developed under the 
direction of the clients' Case Manager in consultation with 
other R&D staff members • The lETEP form found on the following 
pages was used with Project: MEAL participants. The lETEP is 
an. adaptation of the lEP required by PL 94-142 for students 
enrolled in public school programs for the handicapped. 

Section A of the lETEP contained a summary description 
of the rehabilitation problem(8) which required attention during 
the client's enrollment in Project MEAL. This summary statement 
was supplemental with a one or two page summary of the client's 
previous assessment data and employment history* These summaries 
were prspsred by the Senior Cuse Manager for use during the 
staffing when the client's intitial lETEP was developed. This 
summary was either attached to the lETEP or included in the 
client's file. 

Section B of the lETEP contains a listing of the goals 
drafted for the client tfy the Case Manager and other Project 
MEAli staff members. These goals defined the major areas that 
required attention during the client's enrollment in the project. 

Section C contains a descripMon of the treatment services 
that were to be provided as part of the client's program of 
rehabilitation during enrollment in Project MEAL. The thirty-five 
item Treatmen t Needs form which appears later in this chapter 
was used to streaml ine development of this section of the lETEP. 
Completion of the listing of the agency and person responsible 
for delivering each of these required services was of great 
help when it came time to check to see If these services had 
be en provided . 

The specific service goals for the client were listed in 
Section D of the IJSTEP. Goals that were unique to the client 
were listed on the form. Competencies which were applicable 
to t-he general population being served by Project MEAL are in- 
cluded on the Competency Rating Scale which appearad in Chapter 
5. Use of thTs rating scale to define many of the specific 
goals for the clients reduced the time required to develop the 
goals for each client. It also made it possible to devote addi- 
tional attention to developing those goals which were unique 
to each client. 

Section E of the lETEP contained a schedule for checking 
to se^n that required treatment or service outcomes were provided. 
Care must be taken to insure that support services needed by 
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the client are actually scheduled and provided and that their 
delivery Is properly documented. 

A listing of anticipated dates of the accomplishment of 
tha goals specified for the Individual client Is Included In 
Section F of the lETEP. This section provided a framework for 
monitoring each client's progress and mastery of the objectives 
outlined for the project. 

Procedures and meaaures f6r use In determining that the 

treatments. services and training P"«"^^«\^^"„Ji' ^^i^ese 
were effective are listed In Section G of the lETEP. These 
Included a variety of Informal and formal strategies for determln- 
Ing If the desired behavioral changes had occurred. 

Section H of the lETEP contains a listing of names of the 
Project MEAL staff members who were responsible for delivering 
and/or monitoring portions of the lETEP. 

A copy of the one-page Case Manag eme nt Staf fing RgpoH 
which was used during Project MEAL to document each staffing 
appears on the last page of this chapter. 
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LIFE DEVELOPMENT INSTITUTE 
Indlvlduallged Education. Training. Employment Plan (lETEP) 



Client Namej DateJ_ 



Social Security No . i_ 



A. Rehabilitation Pr.oblem or the Individual'* Presenting Need 



B. Individual's Goalat 



;,• Treatment or Services to be Provided! 



(11/12/86) 



B3 
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D. Specific Service Goals: 



E. Time Intervals at which Treatment or Service Outc mes will be reviewed: 
Treatment/Service Review Dated 



F. Anticipated Time Frame(s) for the Accomplishment of the Individual's 
Specified Goals: 

. • Goal(s)- . Ii5lULE«E£ 



(11/12/86) 
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Measures to be Used to Asses, the Effects of Treatment or Servicesi 
Treatment/Service . Henaute 



Per3on(s) Responsible for Implementation of the Plant 

Dame Responsibility 



I 



(11/12/86) 
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LIFE DEVELOPMENT INSTITUTE CLIENT SERVICE/TREATMENT NEEDS 

AGENCY/PERSON RESPOUSIDLE 



1. Advocacy 

2. Alcoholism and drug abuse 
treatment services 

3. Audiology 

4. Chaplaincy 

5. Dentistry 

6. Dietary/nutrition 

7. Driver training 
0. Education 

9. Guardianship or conservatorship 

10. Iiidependenh living skills instruction 

11. Interpretive services for tliose who 
are deaf or hearing inpaired 

12. Job placement 

13. Hanual communication instruction . 

14. Medication management 

15. Ilobility instruction for those vho 
are blind or visually impaired 

16. tlursing 

17. Occupational skill training 
IC. Occupational therapy 

19. Orthotics 

t 

20. Pharmacy 

21. Physical therapy 

22. Physician 
2^. Prosthetics 

24. Psychological evaluation and treatment 

25. Hecreational 



26. nehabilitatiion counseling 

27. rehabilitation engineering 
20. Hesidential 

Social casework or group work 



29 
30 



Specialized services for those 
who are de'af and blind 



31. Speech-language pathology 

32. Systema, production* and iudustrial 
engineering 

33. Transportation 

34. Vocational evaluation 

35. Work adjustment 
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■ LIFE DEVELOPMENT INSTITUTE 
CASE MANAGEMENT STAFFING REPORT 

******************************************************************************** 



GROUP DATE 



liPJt\E ' ' . 

******************************************************************************** 

VR CXDUNSELO^/PAREWr 

LDl CASE MANAGER 



PURPOSE OF STAFFING 



******************************************************************************** 

OUTCaiE OF STAFFING . 



******************************************************************************** 

FURTtlER ACTION 



ERIC 



NEXT STAFFING SCHEDULED FOR: DATE TI"^. 

******************************************************************************** 

SIGNED: 

Case Manager 
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Chapter 7 



Tutoring Services 



The academic tutoring component of Project MEAL ^'"/"^^JjJJy 
conceptualized as an individualized support "J^ic^ that would 
be provided for clients on an as-needed basis. 
vequiring assistance were identified in five ways. 

cHional evaluation reports provided information ."^"^i" 
fy sone of these areas; 2) Members of the project "taff were 
able to identify areas in which tutorial assistance was 
Idittional deficiencies were identified; 3) '^^^^j/^J^^^i^^J 
enrollment in skill training programs at '^he Maricopa Skill 
Center; and 4) during their early Job placements. 5) One of 
^Je elsi^st aid most productive ways of ""Jifying areas in 
which the clients needed tutorial assistance was to ask them. 

The key advantage of using the client's self identified 
orohlems as a basis -for delivery of tutorial services was the 
'clieit's belief that he or she had problems i^'hese areas 
Jie person who is willing to indicate that J 
has already accomplished one of the most difficult tasks in 
developing this desired skill. 

Difficulty was immediately encountered when clients were 
asked Jo paJtJ^ipate in the tutorial program. Mention of anything 
"at rese^Med 'the schools which had ^een the scene of many 
years of unpleasant failure experiences for the clients brought 
Hout immediate protests. It became apparent early in the project 
about ^""'^J^ P^^i 3kill development tutorial prog"" 

las not Acceptable to the clients. A modified aPP"«<^h that 
emphasized provision of assistance with development of job related 
academic and practical skills was adopted. 

scheduling tutorial services was also found J° a^ajor 
problem. The large block of each day that was devoted Jo parti- 
cipation in the core training program g"«J "^""J/**? 't"" 
when the clients could be scheduled for tutoring. This iP^eJ*- 
at"v meanr that several clients who desired assistance with 
a iide "ige of different problems reported for tutoring at 
the same tLe . These sessions soon became more like classes 
th^t Jocused on a specific topic - one that was not 
area of concern to all of those in attendance. It was not possi- 
"e to provide the diversity of instruction that was requested 
in the limited number of hours available for tutoring. 

scheduling tutoring sessions was further complicated by 
the work schedules of the clients who held late afternoon and 
evening jobs. Many times. those who needed to work with the 
tutor left for work at about the same time " /° ' ^""^^ 
tutoring. Use of community volunteers was tried for awhile. 

cuints' failure to show up regularly for their sessions 
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without continual reminders and their changing work schedules 
soon discouraged these volunteers. 

The strategy for providing tutoring services that worked 
best Involved use of the Learning Center at the Maricopa Skill 
Center. Clients were referred to this facility for tutorial 
assistance as basic skill deficits were Identified during their 
skill training program at the center. The services of the 8^111 
center were available throughout the day and were directly related 
to the training program In which the clients were enrolled. 
This relationship made It much easier to sell the clients on 
the need for developing the skills that they lacked. 

Referral of project clients to community based agencies 
for the major part of their tutorial assistance made It possible 
for members of the Project HEAL staff to provide tutorial services 
to clients on a one-on-one basis. These tutoring sessions focused 
on specifics, like how to make change, and other topics Identified 
by the clients and their core training program instructors. 
The tutor was able to go to the clients' apartments and provide 
direct instruction in practical skills like using measuring 
spoons and cups while baking a cake, caring for clothing, and 
personal hygiene. 
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Tutoring^ Coordinato 

R and D Training Institutes 
Life Development Institute 

TUTORING RECORD 

* * 

* NAME START DATE END DATE * 

^ * 

* LEVEL INSTRUCTOR * 

* ~ * 

* CLASS TIME/S DAYS OF WEEK * 

J. ' * 



* (12+ Hours) OR Hrs Accuir. Prev Mo Location * 

**************************************************************^ 



. DATE 


SIGNATURE 


Time In 


Time Out 


Skin Worked On 

































































































































































































Approved By 



Instructor On 



Tutoring Coordinator 

R and D Training Institutes 
Life Development Institute 

TUTORING PLAN 



NAME : DATE GROUP 



* 
* 
* 
* 



* 
* 
* 

* DESCRIPTION OF PROBLEM/S 

* * 

* * 

* '. * 

* * 

* * 

** INSTRUCTIONAL GOALS******************************************* 

* * 

* 



* GOAL 1. 
* 

* 

* 

* GOAL 2. 
* 

* 

* 

* GOAL 3. 
* 



* 
* 



* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 



** SCHEDULE****TUTORING BEGINS *******Ef^pS **x******* 

* * 

* MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY * 

* '- * 

* Time . * 

* * 

* Time * 



* 



* 



** MATERIALS [DEEDED************************************************************ 

* * 

* * 

* ' * 

* * 

* * 

* * 

* * 
** EVALUATION OF PR OGRESS ***** Method ****************************** CAP ****** 

* * 

* 



* Goal 1. 

* — — " * 

* Goal 2. * 

* 



* Goal 3. 



* 



* 
* 



* 



************* 



* REASON TERMINATED*************************** DATE 

* * 

* , * 

******************************************************************************* 

Tutoring Plan Prepared By ^ Date 

72 



Chapter 8 



Financial Planning 

Project MEAL clients were provided with two forms of finan- 
cial planning assistance during the program. The first occurred 
in the form of instruction in budgeting and financial planning 
and resource management. This instruction was included in the 
core training program (discussed earlier in Chapter 5) • The 
second was in the form of one-on-one financial planning which 
was provided for project participants who desixed regular assis- 
tance in this area. The clients meet on a weekly basis with 
the financial planner to discuss projected income, expenses, 
and the previous week* s expenditures. 

During the firs t visit, the c lient and financial planner 
filled out the Financial Planning Work Sheet which appears later 
in this chapter. The estimated income for a month is computed 
by, .mul.tip lying the rate of pay, by the number of hours the client 
will be working, by 4.3 Estimated taxes are deducted to determine 
the client^s real income (take home income). 

The clients then developed a list of monthly costs and 
a budget that would enable them to pay their rent, food, laandry, 
clothes, transportation, medical bills, etc. Those who are 
paying off medical bills, loans or court ordered financial resti- 
tution are assisted in setting up a budget item and payment 
schedule for retiring theae obliga tion&J . 

Clients were encouraged to develop the habit of saving 
a portion of their income and were assisted in opening savings 
accounts with local banks and/or savings and loan institutions. 

The Research and Developmen t Training Ins ti tu tes provided 
its clients with the services of an escrow account. This account 
was a non-interest earning short-term savings account that the 
client could make deposits to for future use. This account 
was used by clients who wished to set aside money for use at 
the beginning of the next month for rent, food, utilities or 
to make a special purchase. It also provided cl ients with an 
opportunity to gradually build up funds needed for making insur- 
ance payments on their cars and to pay the deposit on ah apartment 
when they were ready to live independently. 

A typical discussion between a client and the f inane ial 
planner might go like thist 

Client: "I want to buy a n^w headset for my stereo.** 

F.P.; "How much will it cost?" 

Client: "About $24.95." 
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F.P.t "Do you have that much money?" 

Client: "Yes." 

P.P.I "Will you have enough money left to pay for your 

food and bus fare to work until you get paid 
again?" 

Cllenti "Let's see. . . (client figures for a minute) 
... no . " 

p.p. I "Is there a way you can get the money together 

to make this purchase? " 

Client! "Well, I could save up some money for It." 

F.P.t "How much a week could you afford to save for 

it?" 

Client: ■ "About $5.00." 

F.p.i "How long would that take you?" 

Cllenti "Five or six weeks." 
F.P. "Do you want it that bad?" 

Cllenti "Yes ." 

p.p. Explains the escrow account and asks the client 

if he wants to put $5.00 a week in it until there 
is enough to buy the new headset. 

Cllenti "That sounds o.k. to me." (Gives the Financial 
Planner $5.00 for the first week). 

When the money in the client's escrow account reached the 
amount that was earmarked for purchase of a headset, the client 
withdrew the money in cash and made the purchase. Such exper- 
iences teach the value of planning one's expenditures, saving 
and paying cash. They also emphasize avoidance of consumer 
debt associated with borrowing money from financial institutions 
or friends. 

Use of the escrow account for short term saving of small 
amounts of money is often the first time the clients have trusted 
someone else to hold their money for them. Such an act, which 
consists of the exchange of tangible cash that they can hold 
in their hands for a piece of paper with a number on it is a 
big step for many clients. This experience is an important 
prerequisite to opening a checking^ or savings account with a 
stranger at a bank or savings and loan institution. 
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A copy of the F Inane la 1 P lannlng Workshee t was given to 
the client at the end of each visit with the Financial Planner 
when a revision was made* This data was then placed on a copy 
of the CIlent*s Budget Worksheet s This more detailed record 
made It possible for the Financial Planner to view the week 
to week evolution of the client's earnings and budget. It was 
helpful to make a brief summary note following each financial 
p lann Ing session with a client. This was d one by recording 
dated notes on the back side of the Client *s Budget Worksheet 
foil ow Ing each session. This provided valuable documen ta t Ion 
of the client's thinking about the management of their finances 
and a record of the counsel that was given by the Financial 
P lanner • 

The low earning power of the c lien ts makes It essential 
that their limited resources be managed well and that consumer 
debt be avoided. Failure to plan Is almost certain to lead 
to failure to be able to pay for food, and bus tokens at the 
end of the time period between paydays i and to lack funds needed 
to pay the next month's rent. Emphasis on financial planning 
was a highly essential program component. 
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riMAMCIAL PLAMMmO WORK SHEET 

i 



Th«m4rAf1 F.vnfiniieff Mo • $ Wkly.^ 


1* Rent 








2. Food 








3. Misc. 


■ ■ 






4. Trans. 








5. Med. Exp* 








6* Cushion 








7 • utilities 










• 






9. Pocket 1 








10. 








11. 


• 






12. 

















Formula to get monthly cost from weekly cost! Wkly.| x 4,3 - monthly 
Formula to get weekly cost from monthly cost! Ho . | x 4.3 « weekly cos 
WORK SlIEETt 



Escrow 
Sav ings 

Self 
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Financial Planner 



R and D Training Institutes 
Life Development Institute 



CLIENT BUDGET WORKSHEET 

*************************************************************************** 

* 

* NAME . PAY PERIODS: Daily Weekly Bi-Weekly Monthly* 

* BUDGET PERIOD- Week Bi-Week Month FINANCIAL PLNING APPTMNT: Day of Week Time * 

* PAY DAYS! 1. 2. 3. 4. 5^ 6,^ 7^ 



* 

* ESTIMATED TAKE HOME PER PAY 
******************************* 

Monthly 
Cost 


PERIOD 


$ $ 




s 


$ 


s 


s 


**************^***************************7t*7t7t***************'f***''''*********************'' 

Weekly Budget 1. Budget 2. Budget 3. Budget 4. Budget 5. Budget 6. Budget 7. 

Cost ^ r-, r 


BUDGET ITEMS ( 
1. Rent $ 


){ 
S 




)(. )( 
$ $ 


)l 

$ 


)( 

s 


)( 

$ 


$ 


M ) 

s 


2. Food $ 


$ 




S $ 


* 

$ 


$ 


$ 


$ 


$ 


Transportation 
3. Or Car ExpenseS 


$ 




$ s 


if 


5 


<• 
:^ 


<r 




4. Utilities $ 


$ 




$ $ 


_ $ 


s 


$ 


s 


$ 


5. Add To Escrow $ 


$ 




$ $ 


$ 


s 


$ 


$ 


& 


6. Savings $ 


$ 




$ s 


$ 




$ 


$ 


$ 


7. Laundry $ 


$ 




$ $ 


$ 


s 


$ 


$ 


s 


Spending 
8. Money $ 


$ 




$ $ 


$ 


s 


$ 


s 


$ 


9. $ 


$ 




$ $ 


$ 


s 


s 


s 


s 


10 $ 


$ 




$ $ . 


s 


s 


$ 


s 


s 


TOTALS $ 


s 




$ ■ $ 


$ 


s 


s 


s 


s 


Fncl Plnrs Intls 
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Chapter 9 



Job Development 

The Job Developer began working with eac h P roj ec t MEAL 
participant early during his or her enrollment In the Core Train- 
ing Program. The Job Developer* s first Interview with a new 
client focused on a review of his or her previous employment 
experiences , satisfaction level and levels of success . The 
client's Job Interests and dlsllkec were also discussed during 
this Initial interview. In some cases, it was possible, during 
the initial interview, to identify behavioral patterns and atti- 
tude problems that required aftention during the Job preparation 
of the Core Training Program. Information gathered during the 
initial interview and contacts with the client that followed 
were recorded on tne Job Development ' eport form which appears 
later in this chapter. 



The Job Development Report 



The "vocational skills 
Job Development Report was 
"^voca tlona 1 evaluation 
Information was gathered 
during staffings and 
Research and Development 



and ' liraitations" section of the 
completed following receipt of the 
report*' from the Maricopa Skill Center, 
about the client*s skills and limitations 
c on^ersfi tions with otrher members of the 
Training Institute staff. 



The next step in Job development focused on determining 
the client's need for additional training. The specific type 
of training that was needed by the client, the location where 
the training could be secured, and when the client would enroll 
were added to the Job Development Report form. Care was taken 
to insure that the^training program selected for a client was 
compatible with both the client's interests and vocational apti- 
tudes . 

The Job Developer identified several possible J obs and 
pofintial employers while the client was enrolled in skill train- 
ing. This licting of possible Jobs and employers was reviewed 
with the client periodically during his or her enrollment in 
the skill training portion of the project. 



The comp le ted 
up da ted job possibilities 
interests and ski lis 
following completion of skill 



Job Development 



Report with its listing of 
that were compatible with the client's 
was used to help the client find a Job 



training . 



Documentation of ^oh Interview 



Project MEAL 
Documentation of 



it possible to Identify the type 



clients • interviews 
Job In terv lew form- 

of 



were documented on the 
Use of this form made 
Jobs each client sought, 
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where the lob was located and how the Interview was secured. 
This form also included space for describing the terms of the 
Job and an indication of whether the client was hired or not. 

Record of Job Placement 

A copy of the Record of Job Place ment ^as completed as 
soon as a c li en t obtained a new Job. i><»^"^«"^f 
tJe Job title, employer and location were entered on this form, 
ihe iame of the person's supervisor, and ^^e supervisor s title 
and phone number were recorded for use of tue J 
lould follow up the client. Job tracking is discussed in Chapter 

10. 

The description of the "Job terms" section of the R|££rl 
of Job Pl acement contained information needed during the s 
■ weekly meetings w ith the Financial Planner. T-he " t""«P°'^?^J°" 
section of this form contained information needed by the Trans- 
natation Clerk" in those cases where the client required trans- 
So^taUon to and from work in the R&D Training Institutes' van. 

Immediate completion of the Record_o f Job ^.^^ ^^^f^^ 
-nH forwardine of a copy to each of the persons listed at the 
bottom of the iorm vas found to be essential. Delay in doing 
^o created ?:medlate transportation problems in those cases 
Here the client required this form of ^« 5* * ' ^il^ 
caused a delay in the initiation of "Job tracking that could 
critical if the client experienced difficulty in adjusting 
to the new Job. 

Job Termination Report 

Unfortunately, all Job placements were not 
In other cases, successful placements end when the need for 
ll emrioyee endeJ or the person was promoted another position 
?Se Job Termin ation Report was completed by th. "Job developer 
durinrV^^ anation Rev iew" with the client. The form was 
designed to facilitate recording of information, about the Job 
titltr n.me of the employer and supervisor, reason for termina- 
tion, quitting or firing. 

This documentation of information gathered during the term- 
ination review was a valuable source of. data needed to determine 
If the client needed further training, .Job «^ J - '^"^ Vd^f ^tn't 
or placement in another type of position or with a different 

employer. 

Job Placement and Turnover Report 

The Job Developer used the Job Placeme n t and Turnover Repor t 
to maintain a record of each new-Fluent and Job termination 
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or change. Use of this form made It possible for the Job Develop- 
er to maintain a record of the Job status of each active R&D 
Training Institute client. It also facilitated preparation 
of a monthly report of new placements, terminations and upgrades. 

The Job development and Job tracking services were continued 
until the client had developed a track record of successful 
employment. These services continued through one or more Job 
upgrades which moved the clients through sucessive steps toward 
full-time employment which was commensurate with their abilities 
and interests. In those cases, where a client continued to 
experience difficulty in maintaining sustained employment, the 
support of the Job Developer and Tracker was required over an 
extended time. 

Letters to Sponsoring Agencies 

The three form letters at the end of this Chapter were 
used tc keep the agencies which were sponsoring the clients 
Informed about Job placements, terminations, and to let them 
know when the client had been working on the same Job for sixty 
days. Careful coordination between the Job Developer and Job 
Tracker was found to be necessary to assure the completion and 
timely mailing of these letters. 

« 

Job Bank Listing 

Development of a listing of Jobs former R&D Trainiag Insti- 
tute clients had held and a listing of prospective Jobs which 
future clients might hold was an important part of the Job Devel- 
oper's responsibilities. These listings provided a valuable 
resource during the development of Job Devel opment Reports for 
clients who had recently enrolled in the program. 
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Job Uevuloper 



R and D Training Institutes 
Life Development Institute 



JOB DEVELOPMENT REPORT (Page 1) 
******************************************************************************** 

* 



* 

* rmtiE 



DATE 



GROUP 



* PROGRAM/S: Core Training 9 Month ^^^iliVlll^Jl 

**************lHfJHHHf**************************************.********************** 



PREVIOUS EXPERIENCE/SATISFACTION/SUCCESS 



Position Employer 


Length 


Level of 
Satisfaction 


Level of 
Success 


















r 


************* 


***********i^ **** 


*********** 



JOB INTERESTS/DISLIKES 
********************************************************************** 

Dislikes ^ 



Interests 



* 
* 
"* 
* 
~* 
* 



* 
* 

*~ 
* 



***********!.******************************************************************** 



VOCATIONAL SKILLS AND LIMITATIONS 
********************************************** A******************************** 



* 
*~ 



Skills 



* 

*" 
* 
*" 
* 



Limitations 



* 
"* 
* 
"* 
* 

~* 
* 



**************************************' 



r********* **************** ***'************ 



ADDITIONAL TRAINING NEEDED 
******************************************************************************** 

* What Where When * 

* 

* 

* 

* 



* ****x********************tV****** *^****^>*^*-^************************************ 

Continuted On The Other Side 
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OUl» I iui I 

JOB DEVELOPMENT REPORT (Page 2) 
***************************************************************************** 

* * 

* NAME DATE _____ GROUP - _ ^ * 

******** ***************************** ******************************************* 



POSSIBLE JOBS AND EMPLOYERS 
****************************************************************************^*** 



^ Job Title Listino 


DOT 


Potential Employers ^ 
^ — ^ i 


k 
k 




i 


k 
k 




i 


k 
k 




i 
1 


k 
k 




1 


k 
k 




1 

: 


k 
k 




: 



POSSIBLE JOBS AND EMPLOYERS Update #1 on ( ) 



* Job Title Listing 

* 

* 
* 



DOT # 



Potential Employers 



POSSIBLE JOBS AND EMPLOYERS Update #2 on ( ) 
**************************************************** *^*************** 

' DOT # '/ Potential Employers * 
k 

* 



* Job Title Listing 
* 



* 

*" 
* 



* 
* 

"* 
* 



******************************************************************************** 



PLAN APPROVAL s 

*x***********************************'^************************^***************** 

* 



CLIENT 



JOB DEVELOPER 



PROGRAM DIRECTOR 



DATE 
DATE 
DATE 
DATE 



* 
* 
* 
* 
* 
* 
* 



******************************************^*******************^****************** 
Copies To: Client, Client's File, Funding Agency, Job Developer, Prog. Ojr. 
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Jub liiiviiiupiii 

R and D Training Institutes 
Life Development Institute 

DOCUMENTATION OF JOB INTERVIEW 



* , ^ * 

* CLIENT'S NAME DATE * 

* * 

* PROSPECTIVE JOB EMPLOYER * 

* * 

* ADDRESS PHONE * 

* y 

* now HAS THE JOB LOCATED ? * 

* ' * 

* Job Developer A Sign In The Window A Want Add * 

* * 

* A Friend ( Who? ) SWIBRA * 

* * 

* DVR Other( [ ) * 

* * 

* HOW WAS THE INTERVIEW SECURED ? * 

* Client Made Appointment Job Developer Made Appointment * 

* * 

* Another R&D Staff Member Made The Appmnt (Who? ) * 

* * 

* A Friend Made The appmnt (Who? ) * 

* * 

* Other Person ( Who? * 

* • * 

* JOB TERMS * 

* * 

* Pay Rate $ /hour Hours /Week Benefits ( Y N ) * 

* \ * 

* Probation Period (.Y N ) Length [ ) * 

* * 

* Other * 

* * 

* HIRE/NON-HIRE * 

* * 

* HIRED START DATE ' NON-HIRE * 

* ~ * 

* REASON FOR NON-REHIRE * 

* * 

* * 

* ^ ' * 

* If position wasn't suitable, are other suitable positions available * 

* * 

* with the employer? (Describe ) * 

* * 

* Was the employer made aware of possible: OJT Funding ( Y N ) * 

* * 

* TJTC Certification ( Y N ) * 
Information Recorded By : Date , 
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Job Uuveloper 



R and D Training Institutes 
Life Development Institute 

RECORD OF JOB PLACEMENT 
**************************************************************************** 

* f,AME : . DATE RECORDED BY * 

******************************************************************************** 

JOB AND EMPLOYER •. 

******************************************************************************** 

* 

* 

* JOB EMPLOYER * 

* Closest Major 

* . ADDRESS INTERSECTION , „^ * 

************* ************************** ***********************************^*** 

SUPERVISOR 

*************************v ****************************************************** 

* SUPERVISOR TITLE PHONE _ I 

* 

******************************************************************************** 

JOB TERMS 

******************************************************************************** 



* START DATE _ WORK HOURS: Begin - End 



* 



* DAYS OF WEEK AM/PM FULL/PART TIME 



* HOURLY PAY RATE $ 1ST PAYDAY PAY MODE: Daily 

* Weekly Twice Monthly Monthly WILL RECEIVE REGULAR * 



* 



* WORK SCHEDULE BY: ESTIMATED LENGTH OF JOB 

*.***********A****************^t**************** *************************** ******* 

TRANSPORTATION NEED 

******************************************************************************** 

* 



* WILL GET TO JOB BY: Public Transit Personal Vehicle * 

R & D Van Walking TAXI With a* 

A Friend (Who? )' Employer Will Pick Up * 

**********l**********hl*********************** 



* 



ERIC 



Placement Documented By Date . 

A***************************************************************-******^******** 
Copies To: Transportation Clerk, Job Developer, Job Tracker, Financial 
Planning, Client's File 
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Job Ueveloper 



R and D Training Institutes 
Life Development Institute 



JOB TERMINATION RtPORT 



* 

it 
it 
it 
ir 



DATE RECORDED BY 

JOB EMPLOYER 



ADDRESS SUPERVISOR 



* SUPERVISOR'S TITLE PHONE * 

**************itititiritititititititititititititititit*^^ 

...... TERMINATION REVIEW 

***********itititititititititititititititititititititititit*^^ 

it 

it 



I REASON TERMINATED: Client Quit Was Fired Terminated At End * 

Of Probationary Period Job Ended Promoted To Another Job * 

REASON QUIT; Conflict With Supervisor Conflict With Other * 

* 

* Workers Didn't Know What To Do Didn't Follow Directions * 

Reading Probs. Math Probs. Writing Difficulty * 

• * 

* Work Is Too Fast Had Unsolvable Transportation Problem * 

* 

Too Much Lifting Too Much Heat Too Much Noise * 

Got A Better Job ( ) 

* REASON Fired: Conflict With Supervisor Conflicts With Other * 

* Workers Didn't Learn To Do Job Wouldn't Follow Directions * 

* Worked Too Slow Frequently Late Bad Attitude * 

Reading Probs. Math Probs. " Diff. With Writing * 

Job Was Discontinued Lacked Physical Stauinna To Do Job * 

i 1) 



REMARKS: 



NAME OF. PERSON CONDUCTION REVIEW ' ^ DATE ' * 

Copies To: Transportation Clerk, Job Developer, Job Tracker, Financial 
Planning, Client's File 
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Job Developer 



R and D Training Institutes 
Life Development Institute 

JOB PLACEMENT AND TURNOVER REPORT 

For the Month of ^^^^^^^^^^x* 

************************************************************************** 



* Client's Name 



* 

* 
* 

* 
* 

* 
* 

★ 

* 
★ 

* 
★ 
★ 
★ 
★ 
★ 



Type of Action 
( P T UGSE UGNE ) 



Employer 



* Action Type Code: P Placement T = Termination UGSE = Upgrade * 

* with same employer UGNE = Upgrade with new employer * 

Continued on Back of Page 
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JOB PLACEMENT AND TURNOVER REPORT (page 2) 
For the Month of 



********************** 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 



***U************* *********** ***************^ 



Type of Action ^^^^rt 
ri4..,Mc M=„,« f P T UGSE U6NE ) Employer Date 


































■ 









































































* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 



Active placements at start of month . . 



* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 



Number of new placements during tlie month 
Number of terminations during the month 
Active placements at end of month 

Upgrades (promotions) with same employer 
Upgrades (promotions) with new employer(s) 
Total Upgrades (promotions) during month 



* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 



Action T"po Code: P = Placement T = Termination UGSE = Upgrade 
ftction i,p- v^uue. emolover UGNE = Upgrade with new employer 



: /^^t^^" '^'P^ Tth sa^e'^pTo^e? UGNe'=' Upgrade with"new employer 
Copies To: Program Director, Job Developer 
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1 1 '\ i (:h&D(JV(!l()pn)Oi)t 
'h..ininy: Instilules, Inc. 



Dear 



This letter is to inform you of the placement status of 

The employer is . 



and 



position is 



This employment started 



at $ 



per hourr working approximately 



hours per week 



we ace expecting this job will prove to be a successful place- 
ment and will keep you informed of further developments. We 

will continue to track and are prepared to lend 

a hand if needed. 

If you have any questions, please feel free to call. 

Sincerely r 



Georqe Roybal 
Placement Director 



LDF: vh 



HQ E3oxir3ll2 
riioenix.AZG5060 

™CViltilsli:«Hv omcfsTckvluHiC! (65)2) V55-2W() 
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P3 




:oan:li& Dovdoi)iiiont 
.aiiiinj^ Inslilulos.liic. 



Dear : 

This is to inform you of the termination of 
• The employer was 



and position was 



was the 



stated reason for termination. 

The termination was effective as of . We 

wiii ::ontinue to work with in hopes of placing 

in another position. 

Please contact me at my office if you have any questions 

Sincerely/ 



Georne Rovbal 
Placement Director 

LBF:vh 



no. Box 15112 '^'i 
• .riioenix.AZ85060 

g j^^"i;iliu- ()lliu-s*ri:k|)luHK': («)2) 955 2920 gg 



Lire DEVELOPMENr INSTITUTE 

A Divltloit of Hetrjirch.ind Ocvflopmcnt 
rr;tlrtlng InttltuKt. IrtC. 



hoar i 

has been employed for sixty days as of 

with 



We will continue to track progress for a period of 

up to six montljs. If you should have any questions, please do not 
Jiosiiiate to contact my office. 

sincerely, 
George Roybal 

Placement Director/Job Developer 



P.O. Box I5II2 
Thoenlx, AZ 85060 

Prumnm Telephone |602) 956-8334 

^ - trsUfvc Offices Telephone |602| 9551920' 



ERIC 



on 



Job Developer^ 



R and D Training Institutes 
Life Development Institute 

JOB BANK LISTING 

* * 

* EMPLOYER CONTACT PERSON PHONE * 

* * 

* ADDRESS CONTACT PERSON * 

* . * 

*********************************************************************** 



' starting 
Jot Title Pay 


Probation 
Period 


Chance For 
Advancement 


Prior Success Of 
Clients on Job 


1. 










2. 










3. 










4. 










5. 










6. 










7. 










8. 










9. 










10. 











**************************** .***************************************** ^******** 
REMARKS: 



******************************************************************************** 
LISTING RECORDED BY: . TITLE DATE 
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Chapter 10 



Job Tracking 

Tracking of each Project MEAL client was a key program 
component which helped insure successful Job placement and sus- 
tained employment. Tracking began on the client's first day 
or the day after the first day of employment and continued for 
at least six months. Failure to implement this important activity 
would have greatly reduced the percentage of the clients who 
remained successfully employed. 

Tracking began on the first day of employment with a phone 
call to the contact person listed on the J ob Placement form. 
During this phone call, the Job Tracker, who was also the Place- 
ment Director, checked to determine if the client 1) showed 
up for work, 2) was on time, 3) arrived properly groomed. A) 
was properly dressed, 5) required assistance in developing Job 
related skills, 6) had any problems, etc. An important ^art 
of the first Job tracking contact with the client s employer 
was explanation of the reason for making the phone call and 
indication of who wil. be making future follow-up calls and 
how often. 

Development of a good working relationship between the 
Job Tracker' and the contact person is of vital importance. 
The conta.-:t person should be given the Tracker's name and phone 
number so that any problem the client is having on the Job can 
be immediately made known to th« Job Tracker. By doing so, 
the contact person in essence becomes an extension of the Project 
MEAL staff. It becomes necessary to identify problems a client 
is having on the Job before they result in termination and yet 
another failure for the clicat. The availability of this inform- 
ation made it possible to institute Immediate interventions 
in the form, of instruction designed to develop the needed skill 
and/or counseling to correct misconceptions and attitude problems. 

When needed, a Project MEAL staff member accompanied the 
client to his or her place of employment when a Job tracking 
contact had identified a problem that required further analysis 
or on-site Job coaching. One such visit was made when a Job 
tracking contact indicated that a client was about to be termin- 
ated from" a position as a hotel maid. A discussion with the 
client's supervisor soon identified the problem the client was 
having in making beds. The supervisor explained the procedure 
to the Project MEAL staff member who then demonstrated it to 
the client. After a few attempts, the client was able to meet 
the expected standard of performance. At the same time, the 
supervisor was supplied with a procedure for further instructing 
the client that could be used when additional training was need- 
ed. The client became one of the housekeeping department's 
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best employees^ and was recognized at one time as "employee 
of the month." 

Job tracking contacts were made on a weekly basis during 
the first three weeks of employment. The frequency of contacts 
was reduced to every other week during the next month and then 
to once a month in those cases where the client was successfully 
employed. Tracking continued for six months or until the client 
was successfully transitioned to sustained employment. 

Timely job tracking made it possible to develop an ongoing 
relationship with key employers who have positions in wMch 
future clients can be placed. These contacts make it possible 
to identify additional Job possibilities for current and future 
clients. Early identification of difficulties clients were 
having made it possible to aaaeaa the appropriateness of their 
placements and to make needed rea ss ignments . Early reassignment 
of clients^ when needed^ helped insure the client's success 
and helped keep the door open with the employer as a site where 
other clients could be placed. 

Feedback from employers regarding clients who were enrolled 
in or who have completed the core training program was a valuable 
source of the information^ needed to determine if the content 
of this program was meeting \he needs of the clients. Suggestions 
received during tracking contacts provided an ongoing source 
of information and ideas about needed modifications and additions 
to the curriculum. 

Organization was a key step in effective job tracking. 
This was facilitated by setting up a notebook that contained 
all of the tracking records. The three forms shown on the follow- 
ing pages were used during tracking. 

The Job Tracker did two things as soon as a completed Job 
Placement form was received from the Job Developer. The client s 
naue and job identification data was filled in on a copy of 
the "Job Tracking Record" and the form was placed in the appro- 
priate location in the tracker's notebook. Then the 45th and 
60th days from the client's start date were determined and placed 
in a tickler file. This sytem provided the information needed 
when it was time to let the client's vocational rehabilitation 
counselor know about his or her progress. 

Placement of the client's Job Tracking Records form in • 
alphabetical order in a section of the tracker*^s notebook helped 
facilitate systematic tracking of all clients. The only variation 
to this procedure was the creation of notebook sections where 
all of the Job Tracking Records for an employer who employs 
several clients could be located. The Log of Job Placements 
By Emp loyer form was provided for use at the front of each em- 
ployer's specific section of the notebook. Use of this form 
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made It possible to quickly identify all of the clients who 
could be tracked during one call to a contact person. It was 
important to be organized so that all of the clients who need 
to be tracked could be discussed during a single call to a contact 
person. Several contact persons might need to be contacted 
while tracking all of the clients placed with a large employer. 

The Job Tracker completed the Tracking Feedback For Job 
Develo per form as each tracking contact was made for the day. 
This record of the day's contacts provided immediate feedback 
to the Job Developer regarding the status on each client who 
was employed. A four level status legend was used that included: 
1) doing fine, 2) employer wants a call from the Job Developer, 
3) client is on shaky ground - Job Developer needs to call, 
and A) RED ALERT - CALL WOW - client has been terminated or 
was on Th^ bHnk of being terminated. T'ais legend provided 
the Job Developer and other staff members with a means of quickly 
identifying clients who needed assistance. 
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Job Irackur 



R and D Training histututes 
Life Development Institute 



JOB 



START DATE 



JOB TRACKING RECORD 

* * 

* 
* 

PHONE * 

* 
* 



* CLIENT'S NAME 

* 

* EMPLOYER . 

* ■ 

* DVR COUNS 

* 

* Date 45th Day Call Made To Counselor 



ADDRESS 
PHONE 



45th Day On Job 

60th Day On Job 



* Follow Up Call Date 



Date Tracking Completed 



DATE 

RESPONSE: 



TRACKER 



PERSON SPOKEN TO 



DATE _ 
RESPONSE: 



TRACKER 



PERSON SPOKEN TO 



DATE 

RESPONSE: 



TRACKER 



PERSON SPOKEN TO 



DATE 

RESPONSE: 



TRACKER 



PERSON SPOKEN TO 



DATE 

RESPONSE: 



TRACKER 



PERSON SPOKEN TO 



DATE 

RESPONSE: 



TRACKER 



PERSON SPOKEN TO 
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Job h acker 



R and D Training Institutes 
Life Development Institute 

LOG OF JOB PLACEMENTS (BY EMPLOYER) 



* EMPLOYER 



ADDRESS 



PHONE 



**************************************************************^ 



# Client's Name 


.inn 


Contact 
Pprson 


Phone 


Date 
Started 


Date 
Ended 


1. 












2. 












3. 












4. 












5. 












r 
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n 












Q 












1 n 












1 1 
11 • 












19 
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14. 












15. 












16. 












17. 




1 

1 








18. 












19. 












20. 
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Job Tracker .... 

R and D Training Institutes 

Life Development Institute ; 

t 

TRACKING FEEDBACK FOR JOB DEVELOPER 
************************ ************************-v******************** 



* TRACKING DATE TRACKER * 

* * 

******************************************************************************* 



H Client's Name 


Phone H 


Status 


Remarks 


1. 








2. 








3. 








4. 








5. 








6. 








7. 








8. 








9. 








10. 








11. 








12. 








13. 








14. 








15. 








16. 








17. 








18. 








19. 








20. 









******************************************************************************* 

* STATUS LEGEND: . * 

* 1. Doing fine 2. Employer wants call from job developer 3. Client on * 

* shaky ground - Job developer needs to call 4. RED ALERT - CALL NOW - * 

* client has been terminated or on the brink of being terminated. * 
******************************************************************************* 
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Chapter 11 



Problems Encountered While 
Conducting Project MEAL 



Those who wish to develop a post-secondary level transition 
'.jrogram like Project MEAL can expect to cope with a wide range 
of problems. Some of the problems encountered during Project 
MEAL are examined In the following discussion. 

Linkage Development 

Considerable time was required for development of linkages 
with agencies that provide services for adolescents and young 
adults who were experiencing transition problems. This develop- 
mental activity required numerous personal contacts with public 
school special educators and vocational rehabilitation coun- 
selors. The relationships developed during these networking 
efforts provided the basis for the referrals that were needed 
to operate the program. 

It was necessary to nurture these linkages following the 

Initial contacts. Failure to do so usually resulted In rapid 

deterioration of the relationship and lack of further contact 
from these potential resources. 

The development of linkages with potential referral sources 
must be accompanied by development, of linkages with agencies 
where the clients can be placed for training. These additional 
linkages also need to Involve development of contacts with 
agencies that have the funds needed to pay for the client's 
training. Identification of potential employers for future 
clients also needs to be Initiated well before the time when 
the first client is ready for placement. 

Identification of Prospective Clients 

Early in Project MEAL, it became clear that there were 
thousands of learning disabled adolescents who were nearing 
the point where they would exit high school. Development of 
the relationships with school officials that were needed to 
have these Individuals referred to the project proved to be 
minimally productive. It proved to be easy to develop a congsnla 
professional relationship with these decision makers, and equally 
difficult to generate referrals. It became clear that many 
of these Individuals did not view arranging for post-secondary 
school transition services for their students to be a part of 
their responsibilities. 

This" problem was eventually resolved by arranging for the 
schools to refer their students to their local office of the 
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State vocational rehabilitation agency. The linkage developed 
between Project MEAL and Vocational Rehabilitation resulted 
In the referra' of those clients who needed transition services 
to the project. 

Obtaining Documentation of the Clients' Handicaps 

Uncertainty about the availability of funds to pay for 
the training of many of the rehabilitation clients made It Impos- 
sible to determine If a client would enroll In the project uctil 
the last minute. It was necessary, In a number of cases, to 
admit such clients on the basis of an oral report of the evalua- 
tions conducted by the referring agency. 

It was sometimes difficult to obtain the documentation 
that was to follow these oral referrals. This problem was grad- 
ually resolved as the relationship with these agencies developed. 

Operating A Residential Living Center 

Operation of a residential living unit for learning disabled 
and other handicapped adults was the greatest source of difficulty 
during the project. While these problems were much like those 
found In any group residence where young adults live, they proved 
to be very demanding upon staff time. 

In many cases, the clients who moved Into the residential 
living unit were experiencing their first taste of living away 
from home. Their newly found freedom combined with the pressures 
associated with living In an apartment with three other persons 
is often difficult for clients to handle. Some clients require 
considerable assistance In learning how to get along with others 
and in learning to do their share In caring for the apartment, 
preparing meals and maintaining themselves. Development of 
these skills was emphasized In the core training curriculum. 
Use of the residential unit as a laboratory for the training 
program made It necessary for the clients to be In the process 
of applying newly learned skills on an ongoing basis. Doing 
so was found to be unsettling for some clients. 

Housing a population that Is Involved In making major atti- 
tude and behavioral changes following years of anxle ty-rldden 
school attendance and Job failure involves many problems. Some 
clients tended to take this anxiety out by slamming doors, hitting 
walls, etc. The physical damage to the facility that occurs 
in these cases can create considerable unanticipated maintenance 
expenses. Those planning to operate residential living units 
should Include a greater than usual amount of funds for facility 
maintenance* 



99 

104 



Liability Insurance 



The rapid escalation of liability Insurance premiums during 
the project created an unanticipated drain on the budget. Such 
Insurance Is a must for those who Intend to offer training and 
housing for "at risk" adults. 

Creation of a PooX of Hard -To-PIace Individuals 

Those who plan to develop a post-secondary transition service 
program should be prepared to face the reality that they will 
not be able to succeed in moving all clients from the training 
phase of the program into fuli-time employment. They should 
also realize that the nature of the jobs and job market are 
not always conducive to continued employment of these indivi- 
duals . 

Those who fail to get or keep their jobs can require con- 
tinued services over a much longer period of time than antici- 
pated. These services require additional staff time, often 
at the very time when plans suggest the staff members will be 
available to work with new clients that have been recently admit- 
ted to the program. 

It is entirely possible that a pool of clients who are 
difficult to place and keep on jobs will develop in the residen- 
tial living unit as the program matures. Theseclients who 
are often those with the most complex problems tend to want 
to stay in the residential living unit while those who are suc- 
cessfully employed are able to move into apartments near their 
jobs. Failure of a portion of the clients to move on to indepen- 
dent living outside the residential living unit can create prob- 
lems of space availability as new clients are admitted to the 
core training program. 

Staff Burn-Out 

Conducting a post-secondary transition program like Project 
MEAL is very demanding on the time and energies of the staff 
members. Those who anticipate 8:00 A.M. to 5:00 P.M. working 
hours with regular breaks should not attempt to operate this 
type of program. Those who have a strong need to have everything 
happen where and as it is scheduled should carefully review 
their motives and suitability for involvement in such a labor 
and Interpersonal relationship intensive activity. 

Staff burn-out must be anticipated and guarded against 
before the first client is admitted^ vo a transition service 
program like Project MEAL. 
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Lack of Time For Marketing 



The extensive denr^ands on the time of staff members that 
are required to operate a transition service program like Project 
HEAL leave little tljne for selling the program to others* The 
conflict between the demands Involved in providing day-to-day j 
services to clients who were already admitted with the need ! 
to be actively Involved In developing and maintaining linkages 
and marketing the services offered by Project MEAL were particu- 
larly problematic* Ideally^ one staff member would be assigned . 
to spend most of his or her time In this activity* The practical \ 
aspects Involved In operating with a 11ml ted budget made It 
difficult to perform both of these tasks without slighting one* * 

Cash Flow 

Those planning to develop a pos t- secondary transition program 

for handicapped youth which Is supported In large part by funds j 
from other agencies such as vocational rehabilitation face an 

Immedl ate cash f low delay * The cos ts of opera ting the program \ 

begin accumulating even before a client enrolls in the program i 

and continue through the clients* stay In the program* Staff | 

members and suppliers of f o od » utilities and consumable materials j 

and rent for the clients* housing have to be paid for on a regular I 

basis* Payment from most sponsors other than parents are based | 
on services rendered* Thiese funds usually are not forwarded 

to the R&D Training Institutes until the clients complete their | 

training* i 

This discrepancy between the time when the costs of services 
must be paid out and the time when reimbursement is received j 
can quickly lead to the early demise of marginally funded tran- 
sition service programs* The cash flow discrepancy can be eased 
somewhat by negotiating contracts with sponsoring agencies that 
provide partial payment at intervals during the clients* enroll- 
ment in the program* 

Documentation of Service Delivery 

It was of ten difficult for staff members to find the time 
needed to record the documentation needed to verify each client's 
movement through Project HEAL* This was largely due to the 
ongoing need for the staff to be actively involved in the delivery 
of direct services to clients and the need for them to be actively 
involved with the clients* 

The series of chack sheets that appear in this report were 
prepared to facilitate documentation of critical activities 
involved in each client's training program* Use of a check 
sheet format greatly reduced the staff time needed for documenta- 
tion of services and client progress* 
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Staff Turnover 



The high stress Involved In providing services to clients 
who have long histories of dependency on others and repeated 
academic and/or job failure tends to accelerate Job burn-out 
and staff turnover. The sudden resignation and departure of 
the secretary who was In charge of operating the computerized 
case management system used at the R&D Training Institutes for 
Project MEAL created several weeks of difficulty in accessing 
thl s d at a base. Whenever posslblei more than one staff member 
should be proficient in entering and retrieving data from systems 
of this type. 
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Chapter 12 



Case Management System 



A computerised case management system was developed and 
field tested durin/{ Project MEAL* SystematiC| computerized 
data storage and retrieval became necessary as the number of 
clients being served by Project HEAL and other R&D programs 
increased. The Smart Data .Base Manager (1986) software package 
developed by Innovative Software, Inc., of Lenexa, KansaSi was 
used in designing and operating this IBM«-PC based management 
system* 

The forms presented throughout this report were used to 
gather the information which was entered into the case management 
system* Theoe forms were designed so that staff members could 
quickly check off the necessary indicators of problems or progress 
with minimal expenditure of staff time* The paper and pencil 
records were kept as a backup for the computerised system* 

The des ign of the case management sys ' .m inc luded space 
for entering a wide range of information about each client* 
The software package makes it possible to conduct sorts for 
each type of information or combinations of information* For 
example, printouts can be* generated which list those clients 
who are receiving skill training^ assigned to a case manager, 
on medication, etc* 

A copy of a printout of the ca ^ file for one of the R&D 
Training Institute clients appears on the following pages* 
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Name 



R&D Training Institutes, Inc. 
Life Development Instibube 
Case Management System 



Last, Fi^'st 
Clienb Number 
DVR Client # 
Dabe of Birth 
Soc. Se c^ Num 
Addv-ess MM 
City 




State RZ Zip 



SbabU£ 



Referral 1 Rctive N 
Closed 07/20/87 
R&D Brad 06/ £6/ 87 



□n Hold 



Intake 



Referral Recvd 06/06/86 
Referral Source DVR 
Interviewed 06/17/86 
Psych Eval Cmpl 04/10/86 
Voc G'val Cmpltd 04/10/86 
LDI ftccepbance 06/17/86 
Enter Core Prog. 07/07/86 
Referral bo DVR 00/00/00 

Other Referals SWBIRtt FOR VOC TRftlNING 

Nobes • 



Parents 



Last, First 
Phone (60£) 
Pddress 
City 




State ftZ Zip 



Contacts 



Case Manager ROB CRftWFORD 
Emergency Cntact FftTHER 
Emergency Phone <60£} 
DVR Counselor 
DVR Counselor tt 
DVR Unit 310D 
Phone (60£) 
Obhers 
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Financial Resonsibi 1 ity 



DVR Y NVR 
Insurance 
Corporate 
Pell Grant 



Parents Y OSVR 
Ins. Company 
Which Corp. 



Self 



Core Training i 
Food I 
Post Sec Prep: 
Housing : 
Tutoring i 
Transport a b i on : 
Skill Training: 



Who DVR 
Who PARENTS 
Who 

>Jho PARENTS 
Who 
Who 

Who SWBIRA 



Begin 
Begin 
Eteg in 
Beg in 
Begin 
Beg in 
Beg in 



07/07/86 
07/07/86 
00/00/00 
07/07/86 
00/00/00 
00/00/00 
09/15/86 



End 
End 
End 
End 
End 
End 
End 



09/06/86 
04/30/87 
00/00/00 
04/30/87 
00/00/00 
00/00/00 
04/S3/87 



Other 



Insurance 



Health I ns, Co, BLUE CROSS/BLUE SHIE 
Policy # CBBHIt group #000E: 
Car Ins. Co. 

Po 1 i cy # 



Make 

Model 

Year 

Serial # 
Disabi 1 ity 



Primary LEARNING DISABILITIES/LOW FUNC 
Gbher 

Program 



Training Group 07/07/86 

9 Week Prog: Entry Date 07/07/86 Date Closed 09/06/86 

Posb Sec Prep: Entry Date* 00/00/00 Date Closed 00/00/00 

Project MEAL: Entry Date 09/15/86 Date Closed 01/£3/87 

Med i cat ion 



Med Name(s) NONE 

Self Mgb. R&D Mgt. 

Physician 

Family Physician D. 
Phone (60£) 774-7345 



no 
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l:egal Problems 



Record 
Problem 

Probation/Parole: Begin 00/00/00 
Probation Oficr. 

Prob. Off. Phone (000) 000-0000 
Report on file 
Restitution Fee 
Monthly Rest PImt 
Restitution Date 00/00/00 

lETEP 



Completed 07/14/86 
Revision Dates 
Notes 

Core Program 



Entry 07/07/86 
Cmpl Level I 07/18/86 
Cmpl Level II OQ/15/86 
Cmpl LeveL. lU 03/06/86 
Cmpl Level IV 03/06/86 
Core Prog Grad 06/£6/87 
Termination 00/00/00 
Term. Reason 

Tutoring 



Tutor 

Began 00/00/00 
Ended 00/00/00 
Problem 
Notes 

Job Development 



Job Developer GEORGE ROYBflL 
Plan SEE lETEP 

Plan Completed 07/14/87 

Revision Dates 

Notes 
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JO b Placement 



Job «1 10 KEY OPERRTOR 
Dabe Placed 05/04/87 
Date Ended 00/00/00 
Reason Ended 



Job tt£ 

Date Placed 00/00/00 
Dabe Ended 00/00/00 
Reason Ended 



Job #3 

Date Placed 00/00/00 
Date Ended 00/00/00 
Reason Ended 

Training 



Training Plan ftTTENDINB MARICOPA SKILL CENTER - RETAILING CASHIER/BAMKI 
PROGRAM 

Began 09/15/Q6 
Ended 04/£3/B7 
Reason Ended GRADUATED 



Job Tracking 



Job Tracker JEFF CLAUSSEN 
Clienb's Job 10 KEY -OPERATOR 
Company 

Pay Rate 5. 28/HR 
Supervisor CATHY 
Start 05/04/87 
Percent Time 1 00 
Temination 00/00/00 
Reason Termed 
Notes 
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Chapter 13 



Evaluation of Project Effectiveness 

By Dr« Larry A* Faas 
ProJ ec t Evaluator 

This evaluation is based upon a review of the Project MEAL 
training sequence^ files of the clients who were served by the 
project^ documentation of services^ train ing and Job successes 
of those who were enrolled in the project. It is also based 
on observations made during visits to project classes, staffings, 
staff meeting, f^ssessment team meetings, advisory board meetings, 
and information gathered during interviews with project staff 
me tberc # 

Population Served 

Review of the histories and evaluation reports of the Project 
MEAL clients indicated that the clients were high risk individuals 
with learning disabilities and related problems. Enrollment 
in the project appears to have been a last chance for many of 
these clients who had ^failed repeatedly in various Jobs and 
other rehabilitation and training programs* Admission of many 
of these clients involved considerable risk* 

Curr icu lar Ef f ec tivenes s 

The core training program curriculum was defined, field 
tested, refined and found to be effective* Major attitude changes 
and improvements in emp loyability skills were noted as a result 
of participation ict the project. 

Tutorial Program Eff e ctiveness 

Major problems were encountered in this area in terms of 
scheduling and the need for such a wide range of materials that 
the cost of their procurement would have been prohibitive* 
The scars created by years of academic failure during the clients* 
school years was very apparent in the open reluctance of many 
of the clients to participate in anything that looked like school* 

The mos t effective strategy used during tutoring sessions 
conducted at the project site involved concentrating on tasks 
identified by the clients as their areas of need* The resistance 
to academic tasks s el ec ted by the tutor disapp ea red when remedial 
assistance focused on problems clients identified* 

The most effective tutoring occurred while clients were 
enrolled at the Maricopa Skill Center* This assistance which 
was provided in the center's Learning Center focused on academic 
problems identified by instructors in the skill development 
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classes. Clldnts readily accepted this assistance when It became 
clear to them that development of these Job-related skills was 
needed for their, job success. The resistance to tutoring and 
remedial materials availability problems were effectively resolved 
by developinent of the linkage with the ^^earning Center. 

Participation in Project MEAL 

Forty-one clients were admitted to Project MEAL. The status 
of these individuals on September 30| 1987| was as follows: 



Status # ^• 

Comple ted Prog ram 25 61.0 

Terminated 11 26.8 

Still Active in. Program 5 12.2 

Total Admitted 41 



Eighty-three percent of the subjects had completed Project 
MEAL or were continuing in R&D Training Institute programs on 
September 30, 1987, when the project officially ended. 

Reasons Clients Left or Were* Termina ted 

The reasons clients who did not complete Project MEAL prior 
to exiting the program were as follows: 



Reason No. of Clients 

Left to have surgery 1 

Medical Problem 1 

Substance Abuse 1 

Homesickness 3 

Legal Problem 1 

Experimental Admission That Didn't Work Out 1 

Emo tiona 1/Behavior Problem ^ 

Total 11 (26 .87.) 

One of those who left the program was a Native American 

client who returned to his home reservation where he obtained 
emp loyment . A no the r who was homes ick returned to her out of 
state home. 
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Ef f ectlveneas of Job Placement 



Examination of the effectiveness of the job placements 
of the 25 clients who had completed Project MEAL indicated that 
their employment status on September 30, 1987, was as follows: 



Employment Status f. 

Employed 

Continuing Training 
Looking For A Job 

Total 25 100 

The average wage of the 23 emp ioyed cli en ts who completed 
Project MEAL was |4.78 per hour. The six clients who exited 
the project before completing it, who were employed were earning 
an average of $4.64 an hour. 

The employment status of the 11 clients who exited Project 
MEAL prior to completing the program was as follows on September 
30, 1987: 




S tatus 

Employed 

Student Community College 
Unemployed 

Lost Contact With Client 

Total 11 100 

Number of Jobs held since completing Project MEAL is shown 
below for the 23 clients who were employed on September 30, 
1987: 



6 
1 
2 
2 



55 
9 
18 
18 



# Of Jobs Held Since Completion # Clients 7. 

One 13 57 

Two 8 35 

Three ^3 8 

Total 23 100 
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Overall Ef fectlvenesa of Project MEAL 

Review of the accomplishments of Project MEAL indicates 
that an effective post-secondary transition model for learning 
disabled adults has been developed and field tested. Its use 
with high risk clients who. had histories of repeated failure 
and unemployment resulted in a 9.2X successful placement and 
employment rate among program completers. 

• 

The high success level found among clients who completed 
Project MEAL indicates that the erap loyab il ity of unemp loyed 
learning disabled adults can be changed dramatically through 
training provided after exiting high school. The Project MEAL 
model is recommended for replication. 
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